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“Children’s Universities offer children immediate insights into
the world of universities and can thus be a very early guide to
their orientation for future studies. And I am sure that they can
motivate children from unprivileged social levels to strive
towards higher education.”
Peter Frankenberg, Minister for Education, Research and Arts of the State of Baden-Württemberg

“Children are not only a key audience for much science com- Two international conferences (“Children’s Universities – the
munication, but additionally have”, as Alice R. Bell writes, “an Idea Captures Europe”, February 2009 in Tübingen, Germany,
odd, ambivalent and variable social status. The Child is in some and “The Twin City Conference – Beyond the Boundaries”, Deways familiar, yet also strange; a marginalised social group, but cember 2009 in Bratislava and Vienna), the valuable work perone we have all been part of.”
formed by the consortium members and many pieces of information from project organisers provided the basis for the
Children’s Universities have been developed to engage with White Book.
children as concerns science communication and educational
opportunities in the context of higher education. The underly- The White Book shows different points of views from European
ing idea is to enable children and young people to meet sci- decision makers, from university managers, from organisers of
entist as role models at eye level and to share their everyday Children’s University activities and pay particular attention to
curiosity with professional scientific interest.
the participating researchers and children.
The academic attempt to engage with children by ways of lec- The main aim of the White Book is to render assistance to newtures, workshops, tutorials – well attuned to their needs and comers and to contribute to quality development of running
prospects – and other means of interaction has developed as Children’s Universities. It intends to lay the fundamentals for a
a success story and has influenced progression of academic sustainable analysis of Children’s Universities and their impact.
institutions notably. Official authorities have acknowledged In doing so, it shall help to find a deeper understanding of the
Children’s Universities as suitable vehicles to boost interest in Children’s University phenomenon.
science and technology from the earliest age possible.
The White Book does not lay claim to completeness, it shall
The book at your hands is the first comprehensive collection connect ideas and provoke thoughts.
of projects all over Europe and beyond.
It is the outcome of EUCU.NET as a funded project and it is a
It is one concluding result of EUCU.NET (European Children’s starting point for further discussion and analysis of how to
University Network) – a project funded by the European Com- value childrens’ curiosity within the world of science and acamission under the 7th Framework Programme (FP7) for Re- demic research.
search and Technology, Science in Society.
You are invited to share your ideas, comments and thoughts
EUCU.NET pursuits the goal to build up a network of well es- with the Children’s Universities community and to participate
tablished but also potential future organisers of Science in in the Children’s Universities network: www.EUCU.NET
Society activities for children at universities.
In the two years projects period (March 2008 to February 2010)
more than 125 Children’s Universities activities were brought
together and hundreds of keyplayers discussed the impact,
the quality and the value of Children’s Universities – for children, for researchers, for the educational system at large and
for the society as a whole.
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Karoline Iber, Christian Gary, Cyril Dworsky
on behalf of the EUCU.NET-consortium
coordinated by Vienna University Children’s Office

The

opening conference of the European Children’s Universities Network in Tübingen was virtually attended
by the former European Commissioner for Science and Research Janez Potočnik. He stated that during
his term of office, from November 2004 until the end of October 2009, he sought to improve the conditions for
science, scientists and research within the European Union. That is because research leads to a strengthening of
knowledge and knowledge is essential for the growth and enhancement of quality in the globalised world. If
children are already interested in science and research thanks to Children’s Universities, there is a chance that, upon
their maturity, the world will be in good hands.

“The idea of Children’s Universities, which opens university
campuses to kids and the general public, is wonderful. Since
the first Children’s University was founded in Tübingen in 2002,
followed soon by Innsbruck, Vienna and Bratislava, many more
have sprung up all over Europe.
“Get them while they’re young” is one of the oldest phrases in
marketing and still very true in the commercial world. It applies as much to getting young people excited about science
as it does to persuading them to choose one brand of sport
shoes over another. Back in 2005, I presented the Descartes
Science Communication Prize to Michael Seifert of Tübingen
in recognition of the importance of this first Children’s University. By captivating and inspiring boys and girls with the fascination of learning and science at an early age, we can help
create lifelong interest and generate inspiring careers in a way
that conventional schools find it hard to do. I personally believe in this type of informal education.
But Kids Universities are not just a wonderful idea. They are
important to our prosperity and success in Europe. We simply
must find ways of getting more young people into science if
we want to have enough researchers in the future. However,
what is currently happening is that the interest of young people in science careers is declining, not growing. Curiosity is in

our genes, but unfortunately traditional education often tends
to destroy this natural curiosity rather than encourage it.
We urgently need to find ways to reverse that trend and I think
Children’s Universities are part of the solution. And so, as part
of the effort, the European Children’s Universities Network will
help establish new Children’s Universities and help existing
Children’s Universities learn from each other.
This network will help spread the idea of Children’s Universities throughout Europe. It is supported by the European Commission together with quite a number of other initiatives to
increase the popularity of science among the young. For example, we sponsor the European Young Scientist of the Year
Contest to reward Europe’s brightest and best cool scientists.
And who knows? Future winners of that contest, future new
scientists of the year, may have been inspired by the activities
of one of our Children’s Universities. And after that, who
knows? Those scientists might go on to achieve and discover.
Maybe right now, one of our children’s events might be the
one that inspires a future Nobel Prize winner or even more
than one.
I look forward to seeing the benefits of the new network and
more Children’s Universities, more young scientists and more
and better research in the future, a better future of course.”
Janez Potočnik

6

WHITE BOOK _Introductory words

The

Twin City Conference “Beyond the Boundaries” in December 2009 was welcomed by Maroš Šefčovič, the
European Commissioner for Education, Training, Culture and Youth. He took the opportunity of taking
the floor at the Twin City Conference, since he is a great supporter of education and the attainment of higher education by young people. He believes that we must strive much more to ensure access to education for all talented
children and young people. The next decades will see an increasing demand for well-educated people in many, still
slightly neglected disciplines, such as biology, medicine, chemistry, physics, mathematics, environmentalism and
others. The European Commissioner was delighted to discover that Children’s Universities contribute to such
necessary and noble goals through all of their focus and programmes.

Lifelong Learning and the EU 2020 Strategy

ters have called for action. The 46 countries are now working
on measurable targets to widen participation – especially that
of underrepresented groups – by 2020. We all know that targets are not solutions in themselves, but the political resolve is
clear and I welcome it. I strongly support these efforts, and the
Commission will contribute to the development of indicators
to take this action forward.

Universities have an important role to play in driving economic
growth, in particular in these times of crisis. This has been our
thinking for a long time as most recently reflected in the Commission’s consultation on the EU 2020 strategy. We can see
clear signs of recovery, but any exit strategy from the recession
must include provisions for our learning systems. For instance,
one EU benchmark agreed last May says that 40% of Europeans … and EUCU.NET
between the ages of 30 and 34 should have higher–education
degrees by 2020. If we are to reach that goal, more young peo- The European Children's University Network can play a part
ple will have to enter higher education. And showing younger because it is a bridge between schools and universities. The
kids what a university is like will help.
works of the participating members expose pupils to science
and technology from the earliest age. And this is what we
Widening Access to Higher Education
need. We cannot expect young children to develop an interest
in higher education if they cannot experience it first hand or if
Why is widening access to higher education so important? We universities speak a language they don’t understand. I encourneed to harness all of the potential of our citizens. We cannot age all to keep up the good work in the years to come, so that
afford not to use all of the talent that we have in Europe. A we can harvest from the seeds we have planted.
diversified student body provides a more stimulating learning
environment. Higher education should become an inclusive Encouraging Maths, Science and Technology Education
community for students from all walks of life. Diversity makes
society richer. Higher education encourages social mobility. Quality education in science and technology is indispensable if
Education gives people a chance to build a better future for we are to stay competitive, improve our standards of living and
themselves and their families. This applies especially to young keep our influence in the world. It is also indispensable for our
people with migrant backgrounds.
young people, who must be able to navigate a path securely
and freely through the knowledge society. Our children should
The Social Dimension of the Bologna Process
leave school prepared for the world out there; with skills and
attitudes that meet the demands of changing labour markets
The Social Dimension of higher education is one of the priori- with the knowledge and creative capacity to shape our societies.
ties of the Bologna Process. The Bologna Process stresses that Maths, science and technology (MST) education is a vital part of
higher education must be open to all groups in society. There this palette of skills. But MST skills are not just for specialists. MST
is progress towards inclusiveness, but some groups are still skills are essential for all of our citizens. Increasingly, jobs need
under–represented. This was acknowledged by many educa- higher levels of skills. Already, more than half of all of Europe’s
tion ministers when they met in Belgium last April. The Minis- workers are using computers. The trend will intensify. Our fore-
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casts show a large increase in high– and medium–skilled jobs,
and a sharp drop in jobs with little or no formal qualifications. As
routine jobs die away and creative tasks grow, people without
basic MST skills will struggle to find satisfactory jobs.
The Social Side of Maths, Science and Technology
Education

bad name, even among very bright pupils. Science subjects
are perceived by pupils – and often, by their parents – as difficult, abstract and dry. We need to re–think our approach.
We need to grab pupils’ attention from the earliest age. As
research shows, pupils like practical work and linking school
science with real–life. After all, this is how science advances.

Reforming School Didactics
Without some familiarity with scientific and technological
debates, people may become frustrated and disengage from At the same time as we are re–thinking science teaching, we
debate on ethical and social questions. MST skills are not just are reflecting on the role of schools in general. Can we equip
vital for jobs; they are part and parcel of being a citizen in to- our young people for the 21st century using methods that may
day’s world.
not have changed much since the 19th? It is therefore crucial
to look at the skills and attitudes that young people need.
The Skills Paradox
Key Competences, Skills, Creativity and Innovation
Europe is faced with a skills paradox in MST. Although the
EU as a whole has done rather well by meeting, and even ex- One useful starting point is the set of key competences that
ceeding the target to increase the number of MST graduates Member States agree every young person should have when
by 15%, the picture is less encouraging than it seems at first they leave school. The key competences framework shows
glance. Growth rates vary between Member States and fields how skills overlap and interlock with each other. Learning in
of study. For example, there was a massive increase in compu- one area can strengthen skills in another. The Commission unter science but almost zero growth in life sciences. Most seri- veiled a new initiative about a year ago: New Skills for New Jobs.
ous of all; girls continue to be under–represented.
It will help us predict the skills needed for the jobs of the future.
By helping define the skill sets needed for jobs in scientific and
Maths, Science and Technology Education and Schools
technology fields, it will give these jobs a clearer, more attractive profile and make it easier to match the skills young people
In schools, PISA surveys show that Europe is not improving its learn and the skills they need for jobs. The University–Business
performance in maths and science. Far too many young peo- Forum was set up in 2008. Partnerships between companies
ple are at serious risk of being left behind because they leave and schools can help schools impart the new skills that are
school without the basic maths, science and reading skills. We needed, such as problem solving, planning and entrepreneurmust redouble our efforts for these young people.
ship. They can also provide role models to attract students to
jobs in scientific fields. This approach may also help close the
What the Commission Does
gender gap in the MST area. Within the framework the European Year of Creativity and Innovation 2009, the Manifesto of
We have been supporting peer learning by the Member States, the European Ambassadors for Creativity and Innovation of last
amassing a great deal of good practice and common under- month calls for re–inventing education involving schools and
standing on how to improve science learning and teaching universities and linking theory and practice. Science and techfrom school to university. Two years ago, my colleague, Ján Figel' nology education should promote innovation. Schools and
and the Commissioner for Research, Janez Potočnik launched a universities should become places where students and teachHigh Level Group chaired by Michel Rocard on combating de- ers engage in creative thinking and learning by doing.
clining interest and raising recruitment in science and technology studies. The Rocard Report stresses the need to overhaul Close
science education in schools, to move away from ‘chalk and talk’
towards inquiry–based teaching. The report calls for the pro- To conclude, I would like to go back to lifelong learning; the
motion of collaborative actions involving the local community, real pillar of our education policies. The success of our efforts
schools and stakeholders, including universities, research insti- to turn lifelong learning into a reality for all Europeans detutes and science centres. The Commission has injected €60m pends above all on attitudes. We should never feel that we
from the 7th Research Framework Programme into projects know enough, that we have enough skills that we are done
that pioneer innovative teaching methods in MST.
with education. And because it is an attitude and a value, it
can be better instilled, discussed and nurtured if it is done
Comment
starting from early schooling. I call on policy–makers, higher
education institutions and other stakeholders to contribute to
I think Mr. Rocard put his finger on the problem. We need to this goal. The work carried out by EUCU.NET is an excellent
tackle the perceptions and the practices that give science a example of how this can be done in practice.
Maroš Šefčovič

8

WHITE BOOK _Introductory words

EUCU.NET BASICS

“I noted that solar energy has
many qualities: it is renewable,
and we can use it everywhere.”
Julien, 13 ans

“Children’s University was a priceless experience for me, a place
where I learned many new things, made new friends with whom I
shared the desire to constantly dip into new knowledge. I don’t
regret even a minute of the time that I spent in lectures, editing our
newspaper and at the workshops of Children’s University.”
Anka Zatkalíková, age 14

A Children's University
means
❉❉ Encouraging children to be curious and to think
critically – the mainsprings of research and science
❉❉ Communicating to them the idea of universities and
providing insights into academic culture as well as
their role in the society at large
❉❉ Working with young people in such a way as to help
universities to be more responsive and open
❉❉ Making encounters between children and “the
university” (as a community of academic staff and
students) possible
❉❉ Enthralling them with diverse scientific fields (from
humanities, to social sciences and natural sciences)
and with diverse scientific methods
unbiased by commercial interest
❉❉ Giving young people an understanding of their
future educational choice and options
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A Children’s University is
based on the aims of
❉❉ Providing access for all children without boundaries and on a
voluntary basis
❉❉ Involving and providing benefit for children from disadvantaged groups (including barriers caused by social or economic,
impairment, language or gender)
❉❉ Providing an atmosphere of respect without pressure to perform
❉❉ Contributing to the enhancement of universities as concerning
organisational, didactical and research development

11

WHITE BOOK _EUCU.NET Basics

Ideas of
Children’s Universities
“The activities at Comenius Children’s University cover a wide spectrum of disciplines and involve an innovative didactic approach
in the education of children and youth. The students have the opportunity to interactively experience university study and at the
same time they are involved in the playful world of science and
scientific research. Children’s University undoubtedly contributes
to the attractiveness of higher education and science. Based on
my son Alex’s two-year’s of experience in Frame, I can enthusiastically say that he has benefi tted from the acquired knowledge in
high school and in his personal life. Certainly he will continue to
study next year.”
Ivana, mother of 13-year old Alex, a student of Comenius Children’s University in Bratislava
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Universities tried to overstep the boundaries of their traditional mission and to turn towards a wider audience already since
the end of the 19th century. Most of the activities have been
done in the context of folk high schools and later during science fairs or in cooperation with science centers. Some of
those also included activities for children. By contrast, the
highly innovative aspect of Children’s Universities that evolved
at the end of the 20th century is rooted in the fact that a larger
(and still growing) number of universities started to explicitly
address children and young people under the term “Children’s
University” and hereby created a totally new approach for raising interest in science, arts and humanities from the earliest
age possible. Since that time Children’s Universities brought
way above 1.000.000 children in direct touch with science and
scientific research experiencing universities itself.

What is a Children’s University?
But what is the basic idea – the lowest common denominator
of a Children’s University? How would one describe a Children’s
University to a child? At the beginning of the European Children’s Universities Network the EUCU.NET project consortium
thought that there will be soon a more or less common agreement on the definition of a Children’s University. The variety
and diversity of the concepts and ideas was astonishing and in
conclusion we searched for the most simple, base shared interest or characteristic among organisers of Children’s Universities.
A forceful result within this process is the EUCU.NET Children’s
University Charter (cf. page 10), representing the broad variety of Children’s University related projects at this moment.

Encouraging children to be curious and to think
critically– the mainsprings of research and science:
Curiosity and critical analytical competences are maybe the
most crucial impact that a Children’s University could have on
young people. At the best they should have the possibility to
experience the whole process of scientific questioning and academic consciousness at a Children’s University activity. Deborah
Meier summarises very well five fundamental “habits of mind”
that will facilitate the study of virtually any topic raising questions about evidence (“How do we know what we know?”),
point of view (“Whose perspective does this represent?”), connections (“How is this related to that?”), supposition (“How
might things have been otherwise?”), and relevance (“Why is
this important?”). [cf. Deborah Meier, The Power of Their Ideas,
(Boston: Beacon, 1995)] This dedication to lifelong curiosity and
a positive criticism is the basis of every Children’s University.
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Communicating children the idea of Universities and
providing insights into academic culture as well as
their role in the society at large
A Children’s University is – to certain extend – a reproduction
of student’s life at the universities for children and teenagers.
This imitation of academic culture contains science related
lectures, workshops or demonstrations and other outreach
activities that are usually lectured by academic staff and that
are specifically geared towards the needs and prospects of
children. Most of the projects involve the various locations at
universities like lecture halls, the Mensa, and also provide
study related items like student ID-cards, diplomas, study
books and other emblematic items.
On a greater scale universities have the responsibility in raising
the level of knowledge, skills and competences in society. This
is especially true in creating a “Europe of knowledge” which is
based on attractiveness and competiveness – and this is the
among moving spirits behind the Bologna Process, which is –
aligned with the Lisbon Agenda – based on innovation, competitive capability and employability. In fact, the focus goes far
beyond economic prosperity and the maximising of the output of the European Higher Education Area: “Faced with the
challenge of an ageing population, Europe can only succeed
in this endeavour if it maxims the talents and capacities of all
its citizens and fully engages in lifelong learning as well as in
widening participation in higher education.” [“The Bologna
Process 2020 – The European Higher Education Area in the
new decade” – Communiqué of the Conference of European
Ministers Responsible for Higher Education, Leuven and Louvain-la-Neuve, 28-29 April 2009] Children’s Universities are an
appropriate tool to reach these goals.

were incited to implement Children’s University programmes.
In this way, Children’s Universities represent the most radical
approach to open universities to the general public in recent
years as they offer children and young people a chance to get
in touch with academic science and research – to some of
them for the very first time, including their parents and families. Students of every age should play an active role in integrating ideas at the universities and pursuing controversial
questions within the scientific community. Again the Children’s Universities can play an important role in the social
process of preparing the ground for resourceful and critical
thinkers within society.

Making encounters between children and “the
university” (as a community of academic staff and
students) possible

Children’s Universities have the chance to present students,
teachers, scientists and researchers as role models “at eye level”.
Students and academic stuff can let children know how they
study and work at the university, how they think and feel. They
should experience that at the university, within study life and
research exist the same questions like in their daily life: the relevance of previous experiences, the principles from which students, their teachers and scientists are operating and all the
thoughts and emotions that have to be taken into account. Introducing the children not only to facts but also to the process
of development of science can help them to gain confidence in
their own abilities and to recognise that there is no absolute
authority in knowledge. In return, experiencing that fundamental process with the Children’s University students helps to leave
deadlocked research practice, raise new questions and become
more proficient. There is strong indication that Children’s UniWorking with young people in such a way as to help
versities might trigger innovation in academic teaching by
Universities to be more responsive and open
means of a substantial backflow of didactical experiences
gained: Academic staff who is able to communicate their reIt’s not common for universities to bring children into their fo- search towards children in a way which gets them hooked on
cus – not only as potential students but also as part of the science at an early age, can do this for almost everyone.
present and future society. Soon after the first Children’s Universities were launched massive media attention was attract- Enthralling children with diverse scientific fields
ed, presumably as a counter reaction to the occasionally disil- (from humanities, to social sciences and natural
lusioning results of the first PISA studies which dominated the sciences) and with diverse scientific methods
education debate in many European countries at that time. unbiased by commercial interest
This came along with rapidly growing demand on the side of
parents and families who were keen on enrolling their chil- Children’s Universities are a suitable instrument to show differdren and in return, a growing number of universities which ent research fields and to raise interest in science and technol-
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ogy, humanities, arts or social sciences from the earliest age
possible. This can be focused on specific scientific areas to
counteract demographic developments (e.g. promoting the
STEM fields) or can be widespread and deliberately variegated
to encourage children to develop their own interests and their
own capabilities. But not only different scientific fields shall be
shown, but also different research methods applied and basic
research, quantitative, qualitative or participatory research –
the different ways to find answers for questions in our society.
Most of the time hands-on and learning-by-doing approaches
are in the foreground (experiments) but also the reflected
teaching is a worthy approach.

change mindsets as to study to try not to leave the educations
system too early or at least to became a critically thinking European Citizen, being aware of the importance, the opportunities and boundaries of research, science and technology.

Providing an atmosphere of respect without pressure to perform

Children’s Universities should help children to gain confidence
and to recognise that adults or other children don’t possess
universal knowledge. A transparent and open way of teaching,
involving and telling with respect to the young audience will
lead to a decrease of passivity because of the unreflective acGiving young people an understanding of their
ceptance of content. Curious and self-reliant children should
future educational choice and options
be encouraged to share their knowledge – a further presupposition of science and research – with others in a respectful
Children’s Universities as outreach activities can specifically way. Although Children’s Universities play an important role in
target to raise interest, awareness and aspiration towards sci- science communication the main objective target is not the
ence, arts and humanities. Early contact with universities and transfer of knowledge but the encouragement of children.
basic determining factors of higher education can encourage Children’s Universities are first of all fun and joyful activities
children and young people to make an effort to possibly study and shall always be free of exam situations. No Children’s Unilater in their lives. This is especially indispensable among those versities students should be expected to be compliant and
who would have the potential but whose families are lacking meet expectations of school requirements.
adequate information about higher education, education opportunities and career options, as they have most likely not Contributing to the enhancement of universities as
concerning organisational, didactical and research
been in touch with the academic sector before.

development
Providing access for all children without boundaries
and on a voluntary basis
The universal right of children for school, education and selfreliance apply also for Children’s Universities. Every child
should have the possibility to attend at the activities of Children’s Universities without restraints. On the other side no
child should be forced to be there because of the interest of
others as Children’s Universities should not be intended as
hatchery for the gifted.

Involving and providing benefit for children from
disadvantaged groups (including barriers caused by
social or economic, impairment, language or gender)
Meanwhile extensive efforts are undertaken by many Children’s University organisers to widen the range of participation and to provide an insight into the “academic world” not
only irrespective of children’s background but to the contrary
especially considering the social origin, educational aspirations in their families or school attainment. Children’s Universities aim to promote those children who are currently underrepresented at the universities, whether for reasons of gender,
ethnic origin, nationality, age, disability, socioeconomic status,
family background, geographical location, or earlier educational disadvantages. (cf. page 92) Within the broad range of
Children’s University activities various special programmes for
the promotion of disadvantages groups are implemented. In
this sense, Children’s Universities may arouse a spark of interest and initiate a process of life-long learning which helps to
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Recapitulating a Children’s University brings huge benefits not
only for children but for universities as well. It opens up the
minds of teachers and other academic staff at the universities
but also the institutions itself. The young students influence
the didactical approaches of lecturers who often reconsider
their way of teaching and experience massive improvements
in their daily work with students. During the challenge of
breaking down complex scientific issues to basic statements
in the children’s terms researchers are often forced to rethink
their work and develop unconventional and innovative approaches. Children as key actors in didactic development and
research innovation will help universities to enhance their offers for students and adapt to future trends in a timely manner.
Children’s Universities initiate a learning process for scientists,
but also for the university itself. Universities have to answer
the question: What are the main principles, the main topics
and the main messages of our university we want to show a
broad public and we want to show our potential future students. And if universities listen to the needs of children as future students, Children’s Universities may become an incubator of change. (cf. page 29)
Cyril Dworsky, Christian Gary, Karoline Iber

The Network
"Children’s University just a fashion accessory for
Universities?”
“The university is really cool and the professors too! When I’m
grown up I’ll come back for sure!” This quote from an elevenyear-old student after participating at a Children’s University
illustrates very well one important goal of Children’s Universities: roughly estimated Children’s Universities already brought
way above 1.000.000 children in direct touch with science and
scientific research experiencing universities itself.
Since the year 2002 every year at least ten to twenty new Children’s Universities have been inaugurated and many of them
are already an important part of the universities. Children’s
Universities are a tremendous way to communicate science
and providing insights into academic culture and the role of
universities for the society.
The Children’s Universities itself as model of science communication and alternative out-of-school activities made the transition to adulthood long ago. There has been a change from
stand-alone projects to initiatives in an expanded context as
well geographically as conceptual. Soon after the first Chil- A concept for such a network was proposed to the European
dren’s Universities were launched – predominantly in the Ger- Commission by those organisations, which had a leading role
man speaking countries in the beginning – massive media in the initiation of Children’s Universities in their respective
attention was attracted, presumably as a counter reaction to countries and thereby serve as reference models: Vienna Unithe disillusioning results of the first PISA studies which domi- versity Children’s Office (AT), University of Tübingen (DE), University of Basel (CH), University of Strasbourg (FR) and the Max
nated the education debate at that time.
Reinhardt Foundation (Arena Theater Bratislava, in cooperaConsequently, Children’s Universities may not be deemed as tion with Comenius University, SK). Consequently, Children’s
mere temporarily fashionable items or publicity stunts for uni- Universities may not be deemed as mere temporarily fashionable items or publicity stunts for universities, but constitute a
versities, but constitute a sustainable approach.
sustainable approach.

“Why do Children’s Universities need a network?”
In view of an ongoing expansion of the Children’s Universities
approach, the need for exchange of expertise and practical
knowledge is constantly rising. Networking among organisers
is more and more in demand, especially beyond boundaries of
language and nation. Seeing this situation, the initial idea of a
Europe-wide network of Children’s Universities was born.
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The European Network of Children’s Universities – EUCU.NET
is intended to foster the dialogue between organisers of Children’s Universities, to provide the chance to form part of an
active community network, to make successful approaches
more visible on European levels and thereby to underpin the
relevance of Children’s Universities as a reliable and sustainable element of extra-curricular science communication – as

well as to kick-start and support new projects. Furthermore, ed international conferences. A special mentoring programme
EUCU.NET is aimed to involve a wide range of institutions, in- supported the establishment of new projects and stimulated
dividuals, research organisations, policy makers and other contacts between experienced organisers as critical friends on
stakeholders to engage themselves in the discussion and the a national and international basis.
advancement of Children’s Universities. An elementary aim of
EUCU.NET is to identify lacks in accompanying research and to In the phase of review the most important objective was to
lay the foundation which helps to determine the overall im- identify existing Children’s Universities projects. This included
pact in a concerted manner. Projects from all over the world compiling a detailed description of the respective aims and
are participating at EUCU.NET and numerous individuals be- concepts of the organisers and formalizing a schedule of curhind those projects are contributing to the network and share rent activities. The range of data was gathered in a database
their thoughts in the discussion and add to the advancement and a bibliography which then served as a source of information for all. Research results were summarised and the lack in
of Children’s Universities.
impact analysis uncovered. (cf. page 52)
“The EUCU.NET Basics”
The results of the phase of quality development are implementations guidance notes (cf. page 45) and monitoring criteThe project EUCU.NET started with three phases: Reviewing, ria for organisers of Children’s Universities (cf. page 49) comquality development and documentation of results. All phases piled from the results of the review of existing concepts and
were accompanied by networking measures such as a collab- available literature (research reports, impact analyses, didactiorative web portal, networking meetings and two well attend- cal evaluation and the like).
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“How will the European Children’s Universities
network go on?”
The EUCU.NET community is a melting pot for various concepts of science communication for children all over the world.
This forms a valuable knowledge base for a further developBesides the growing collection of literature the web portal ment of Children’s Universities activities which is available for
www.EUCU.NET provides now an extensive knowledge base all members within the network either by documentation and
for Children’s Universities and the present White Book consti- discussion on the web portal or by individual request. Beside
tutes one of the first comprehensive European documents that EUCU.NET is going to publish digitally concept papers,
concerning Children’s Universities.
basic information material and statements.
After the first project phases EUCU.NET succeeded to create a EUCU.NET as bridge builder between Children’s Universities
common basic understanding of what is behind the term “Chil- activities in different countries has outlined the base frame for
dren’s University”. In this regard, a Charter was issued which shall international cooperation out of the imminent need for exserve as a self-declaration for organisers and as a sign of quality. change and started the work on pending questions. The net(cf. page 10) This includes the commitment to the encourage- work already rests on good foundations because of the great
ment of curiosity and critical thinking, to focus on the principal number and diversity of partners.
ideas of a university and the diversity of the research fields and
methods and, all in all, to work with children in such a way as to The initial phases of EUCU.NET have been funded by the Eurohelp universities to be more responsive and open. In return, pean Commission under the Seventh Framework Programme
young people shall be given an understanding of future educa- for Research and Technological Development (FP7), Science in
tional choice and options. Insight into academic culture shall be Society”. Further information about the project is available at
provided without pressure to perform and with a special focus www.EUCU.NET. The White Book marks the completion of the
on young people, who would most likely not have the intention initial aims and goals of EU-project and illustrates the overall
state of the Children’s University approach in Europe. It is a ref(or the choice) to go onto higher education else.
erence book of the concept of Children’s Universities throughout Europe not only for experts in Children’s University programmes but also for stakeholders and policy-makers.
According to the wishes and needs of our members and most
of all according to the positive experiences and the considerable impact that the network already had on many projects
EUCU.NET will continue its activities beyond the projects
planned lifespan. Summer 2010 is not only the publishing
date for the White Book but also the founding date of the
EUCU.NET membership organisation, with the aim to promoting the idea of Children’s Universities, to foster the establishment of Children’s Universities on a European and a global
level, to be a platform for the development of new projects
with partners from all over the world and to prepare a framework for international and comparative research on the topic.
Cyril Dworsky, Christian Gary, Karoline Iber
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“It allows pupils to experience the reality of research and
laboratories, and to make links between their knowledge
and experiments used for research aims.”
Caroline Eckert, INESS
19
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The Consortium
Vienna Children’s University is
one of the largest and most
comprehensive Children’s Universities, with more than 400
different courses in the form of
workshops and lectures.
Strasbourg Children’s University
takes in a major role in science
diffusion activities for children
in Alsace for more than six years
and provides a strong background to this kind of innovative events in cooperation with
science museums.
Thus, the consortium unites
Children’s University initiators
and organisers who have significantly influenced the short
and immensely successful history of Children’s Universities.

The EUCU.NET consortium was composed of six well established partners. Five of them are essential pioneers of the Children’s University movement who have initiated, built up, and
significantly developed Children’s Universities in Tübingen, Basel, Bratislava, Vienna and Strasbourg. The consortium is complemented by Unsere Neue Couch – an expert partner who is
experienced in taking care of high-quality technical and
graphic support.

The experiences of the consortium partners complement
each another on different levels. In all five countries, different
formats of Children’s Universities have been developed and
built up independently – from the Tübingen Children’s University with lectures during the term to Vienna Children’s University with workshops and lectures during the summer months.
Moreover, the regional conditions of the consortium partners
vary – from universities in capital cities (Vienna and Bratislava)
to university towns with strong regional bases (Tübingen,
Strasbourg, Basel).

The University of Tübingen has the longest experience and
most visibility in the European context. Through the awarding In addition, the partners have different organisational backof the Descartes Prize to Michael Seifert, the organiser of Tü- grounds. A scientist stands behind the Basel Children’s Univerbingen Children’s University, the idea of Children’s Universities sity; at the University of Tübingen, it was the university’s press
was acknowledged and gained visibility on a European level. spokesman who initiated the Children’s University. In BratislaThe University of Basel has initiated impact analyses and thus va, the Zdruzenie Maxa Reinhardta – Arena Theatre Bratislava
added valuable information to the knowledge base of Chil- initiated the Children’s University and cooperates with the lodren’s Universities.
cal University.
The Bratislava Children’s University was the first of its kind out- In Vienna, the Children’s Office was founded as a non-profit
side the German-speaking world. In 2005, its organisers re- organisation specialised in science communication for chilceived the Humanitarian Council Award, which is an annual dren along with the Children’s University. Strasbourg runs a
prize given to exceptional projects in the field of humanity department of Mission Culture Scientifique et Technique in
and charity in Slovakia.
the university.
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Through these different organisational approaches, there are dif- The members of Scientific Board are:
ferent professional backgrounds and as such, perspectives:
those of public relations, science, acting and performance, and Anja C. Andersen (DK) an astrophysicist with a specialization
education. All of the organisations involved in the EUCUNET in cosmic dust particles. She works in the Dark Cosmology
consortium have many years of professional experience in the Centre hosted by the Niels Bohr Institute, University of Copenhagen. Anja is an experienced science communicator and has
field of communicating science to children and young people.
Moreover, they can rely on several years of formal and informal published books about astrophysics for children.
co-operation. Thus, the co-operation partners as a whole have
been connected and intercommunicated in many ways even Ulrike Felt (AT) a professor of social studies of science at the
University of Vienna. She is a researcher in the field of science
before the formal consortium was established.
The consortium’s work has been supported by the Scientific communication, public engagement with techno science as
well as governance and public participation. She has already
Advisory Board.
evaluated science communication projects.

Advisory Board
To ensure an independent evaluation of the project’s progress Hans-Ulrich Grunder (CH) the head of the centre of the school
and outcomes, a Scientific Board has been established. This as a public education area and professor at the University of
Board includes five international experts in the field of “Science Applied Sciences in Northwestern Switzerland. His main fields
in Society”. The role of the Scientific Board is basically to review of study are school pedagogy, general pedagogy, evaluation
all of the deliverables deriving from the respective EUCUNET research in education research and media pedagogy and diEuropean Children’s University Work packages before dissemi- dactics.
nation and to release recommendations related to the subsequent progress of the project.
Phillippe Guillet (FR) Director of the Museum of Natural Science in Orleans, General Secretary of ICOM France and a specialist of scientific mediation in museums and science communication with children. He is also in charge of the French
network “Museums and Society.”
Tricia Jenkins (UK) head of the growing participation team at
the University of Liverpool. She concentrates on developing innovative ways of enabling the University to maximise its role in
developing the potential of young people and adult learners
who traditionally would not have gone on to higher education.
Cyril Dworsky, Christian Gary, Karoline Iber, Tanja Vesela
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Statement of
the Scientific Board
I had first heard about Children’s Universities in the German
speaking countries in 2005. I had seen the overlap in the UK
between the science communication and widening participation agendas for several years, however in February 2008 at
the ECFUN.eu, European Children’s Future University Network
in Vienna, I began to see this more clearly in a European context. As a consequence of my contribution at this conference,
I was asked to be an Adviser of the Scientific Board of the
EUCU.NET project.
On many levels my involvement with EUCU.NET has been both
professionally and personally very rewarding. When I spoke at
the Twin Cities conference in December 2009, I referred to the
EUCU.NET ‘family’ and in many ways that this is what we have
become over the last couple of years. Most of us are practitioners, some of us now work more at a policy level, whilst others
are academics, but our shared meeting point is working with
children, listening to children and learning from children.

Sometimes in your life things happen which just make sense,
and for me, meeting the EUCU.NET Network was one of those
things!
As a pioneer of widening participation, I head up the University of Liverpool’s Educational Opportunities team. Social inclusion, and in particular the role of the higher education sector, has been my passion for many years. The work of Liverpool
has been recognised as leading the sector and has also been
very influential in the development of both policy and practice within England and beyond.
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I think the EUCU.NET project has been incredibly successful in
linking up and networking practitioners across Europe and
beyond. These links have resulted in tangible joint learning
and sharing of experiences, to the benefit of both parties. This
has been particularly true within the mentoring partnerships
but the conferences have also been excellent opportunities
for real dialogue and interchange of ideas etc.
A visible change that I have observed, over this time, has been
the broadening context of Children’s University activities. Many
practitioners were very focused on their own activities, maybe
putting these into a regional and/or national context but not
really looking very far beyond that. EUCU.NET has really opened
up the thinking, and this growth has been about a developing
shared understanding. We now can recognise that although
we are all doing things differently, are funded differently, with
different institutional and national priorities etc, we are actually
all doing the same thing! Working with children, sowing the
seeds of progression into higher education, whilst making science fun and engaging.

There is also a growing recognition that these activities are impacting on the institutions themselves and beyond. Many university senior managers really like turning up to hand out certificates to large groups of happy and engaged children and
many practitioners ensure that this regularly happens. However on closer inspection, in some institutions these activities
are having a deeper impact. There are some universities where
the activities with children are superficial and peripheral, however there is a growing number where these activities are
making other changes occur.

ple and their dreams for the future. It was a stunning presentation, which alongside others at the conference, really made
those present to see their work in a global context.
The major problem with the EUCU.NET has been one of time.
Two years to set up and establish a pan-European (and beyond) Network has just not been sufficient. I have been very
impressed by all the staff working on the project. It is their
tireless efforts to maximise fully the funding and to meet really demanding deadlines that has made the project so successful.

These are most visible when the activities become more focused around the social inclusion agenda. The social dimension of Bologna, though not hugely impactful yet, is starting to
become part of the consciousness of the higher education
sector. So the move from ‘science activities for young people’
to ‘widening participation by minority groups’ is beginning to
gain greater credence across Europe and Children’s University
activities are at the fore-front of this.

So where now? The EUCU.NET project clearly demonstrated
the need for a network for practitioners and others committed
to this area of work. The two documents – THE EUCU.NET
Charter and the EUCU.NET Declaration on Combating Poverty
and Social Exclusion, not only visibly record the developing
thinking of the Network they also give a clear steer for its future. To quote from both: The vision of EUCU.NET is to share
ideas and information between practitioners and other stakeOne very interesting aspect of EUCU.NET has been the pres- holders. Promoting the availability of university to young peoence and contributions from partners across the globe. In Bra- ple from all backgrounds, through engagement with children
tislava I was chairing one of the sessions and one of the speak- as decision makers in their own future.
ers from India, was unable to arrive at the conference because
his was refused a visa. As a consequence I presented his project Work is currently being undertaken to continue the Network
via his prepared powerpoint. As I was not able to talk with on a self financing basis and some of the partners submitted a
knowledge on his project I let the photographs and his com- further Framework 7 bid. However, the EUCU.NET project has
ments speak for themselves. The theatre was completely silent already had an impact on those us directly involved and beas we saw Abhay Kothari from the Manthan Educational Pro- yond. We live in a small world and our children are our future.
gramme Society presentation: Toys Under the Banyan Tree. We all need to find ways of working with them to help realise
This project reached millions of young people across the their creativity and dreams for the mutual benefit of us all. It is
whole of India, was delivered on a miniscule budget and the these concepts and thinking which lay behind the EUCU. NET
photographs clearly showed the impact it had on young peo- and it these that will continue into the future.
Tricia Jenkins
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“When talking about the motives behind the foundation of Comenius Children’s University, we should
mention love for children and knowledge and support for the satisfaction of instinctual curiosity in the
most developed way – through education.”
Doc. PhDr. František Gahér Francis, CSc., Rector of Comenius University in Bratislava

Articles

“Kids University allows them to see how a lecture takes place at university.
The pupils loved sitting down in the amphi, and they realised that it was
difficult to take notes.”
Christelle Delacroix, school of Calmar

“In my view, Children’s University is an image of professionalism
in preparation and implementation, and a perfect school of
autonomy. Amazing, the variety of lectures and activities I
consider as a big plus.”
Viera, mother of 14-year-old Anna, Comenius Children’s University in Bratislava

Children‘s Universities:

“Kid-napping to Outer Space”

In the year 2003 I was asked by the organisers of Tübingen’s
Children’s University to hold a lecture about an astronomical
topic. They even had a title ready, and it was “Why don’t the stars
fall down from heaven?”. I quickly, and rather careless, agreed to
do so, because I had some experience in talking about astronomical research in school classes. Also, the title proposed by
the organisers appeared appealing to me because my research
is focused on the evolution of stars. So I thought that my time
and effort for preparing such a lecture would be rather limited.
But when the date for my lecture came closer and closer I realised that the biggest problem would be the young age of my
expected students, ranging between 8-12 years. This is in contrast to what I experienced with school classes, where I mostly
taught teenagers between 16-18 years.

In view of the rather diverse prior knowledge of the children I
felt that I must do a compromise. On one side my lecture has to
catch the attention of the older and more experienced children.
This part of the audience might be able to really grab the idea
why stars stay in the heaven. On the other hand, I need to keep
the younger and less experienced children’s attention, so that
they stay tuned to the lecture (or return to full attention) even
after more difficult parts. In principle, but much less pronounced,
the same problem is encountered in popular science talks,
where the (adult) audience is always quite diverse. It is a balancing act between losing part of the audience because the presentation of your talk is constantly too simple or too complex.
This is in fundamental contrast to lectures for students which
are (or should be) on a similar standard of knowledge.

The basic questions and problems that I encountered during
the preparation of my lecture were:

I held this children’s lecture about 10 times in the recent 5 years,
all at different locations in Baden-Württemberg and Bavaria. So
I had some chance to polish the lecture and (hopefully) to improve it. I think that this frequent presentation also gave me
the opportunity to gain experience concerning the circumstances which are important for a successful course of a lecture.
In this sense my experience might be useful for organisers of
Children’s Universities, but also for lecturers themselves.

a) What could the children know about stars, distances in the
Universe, gravity?
b) How deep can I go and must I go in explaining these
things?
c) Is it really essential that I convey a satisfactory answer to
the question (about down-falling stars) such that the
children do fully understand?
d) Or is it more important to convey broader ideas about the
Universe, and the role of human beings?
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My lecture consisted of three parts. Each of it clarifies a particular subtopic, which altogether are necessary to understand
why the stars keep up there.

The first and most difficult thing to understand is
how gravity works. Why do things fall to the
ground? One has to convey that a body (the
Earth) exerts an attractive force onto another
body, say a soccer ball. This is an everyday experience each child has. Then one must try to generalise this cognition: Any two bodies exert an
attractive force onto each other. Example
Earth and Sun: The pulling Sun keeps Earth on
its orbit against the centrifugal force. The analogy between gravity and the rope attached to Earth
appears to offer a good explanation.
But the next step is a bit more difficult. Why is it not the other
way round, that the Sun orbits the Earth (as human beings
thought for thousands of years)? The difference is made by the
mass (or easier to understand for kids), the weight of the bodies. The Sun is much more massive than Earth, so it is in the
centre of events. A ball is much lighter than the Earth, therefore the ball falls onto Earth and not vice versa.
The final step in understanding how gravity works, is then to
accept that the force of gravity becomes weaker with increasing distance between the two bodies. This is something that is
not at all intuitively clear. In fact, it took mankind until the genius of Isaac Newton to realise this! At this point of my lecture I
take the opportunity to introduce the person Isaac Newton,
and I tell the story how he found his law of gravity.
This is the end of the first part of my children lecture, and in
order to recover from the rather theoretical consideration of
the law of gravity, there must now appear something new,
which is of immediate interest of everybody. I make an excursion to the phenomenon “falling stars” (shooting stars). This
excursion is to clarify that the things which fall down are not
really stars, but something else. And the excursion provides an
opportunity to present spectacular images and videos, gaining back every-body’s attention. I show that big meteor impacts can have catastrophic consequences for life on Earth.
The children get a first glimpse that our Life on Earth is something that is very fragile, and that Life is constantly exposed to
the danger to be threatened by objects falling from the heaven. I take up this theme at the end of my lecture by showing
that our own Sun will one day kill Life on Earth.
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After this excursion to falling stars, I return
back to the main subject of the lecture: the
stars. Two questions need to be answered:
a) How distant are stars? And:
b) What is a star?
I explain that stars are like our Sun, but very distant
and therefore much fainter. This poses the problem
to give the children a rough idea about the huge
distances in our Universe. How far away is the
Sun? How long takes it for a racing car? 57 years.
And for a fictitious space ship travelling at speed
of light? Eight minutes. Wow! This causes big astonishment.
And then we turn to the distance to the nearest stars. Even
more astonishment arises. And this is the point to return to
Newton’s law of gravity: reminding that the attractive force
vanishes with increasing distance. As a consequence, the attraction between stars and the Earth is very weak. And since
stars are heavier than Earth, Earth would rather fall on stars, not
vice versa. But fortunately: Our Sun keeps Earth on its orbit.
This is the central point in the lecture. Mission accomplished!
I then use the opportunity to explain in some detail: what are
the Sun and the stars? I use spectacular images and videos to
introduce the Sun in a way that usually no kid has seen before.
Violent forces are acting on the Sun. And it is good that Earth
is so far away from it! I explain that our Sun is just one star
among 100 Billion in our Galaxy. Children do
catch an idea about this huge number by a
comparison with the number of sand grains
collected in a bucket on the beach. Our Sun
is just one speck of light in the outskirts
of our Galaxy. And the astonishment is
even more increased when the kids
are told that there are 100 billions of
galaxies in the Universe! I show an
animation involving the HST (Hubble
Space Telescope). It demonstrates
the power of our telescopes, how
distant we are able to look into the
Universe, and that all these faint
spots are not single stars, but galaxies
containing billions of stars.

At this point my children lecture is close to the end. Everything
seems fine and children lean back. But I alarm or even scare the
kids by a final animation, showing that it is our own Sun which
will finally kill all Life on Earth, because it becomes a giant star.
Summarizing the lessons I have learned, the principal aim of
the lecture is not to convey knowledge. This is the task of
school. For me the aims are:
a) Spark (or intensify) interest in a particular field of science
(astronomy). By this, generate general interest in science. Astronomy is an ideal gateway drug for natural sciences, in particular for physics (holds also for older kids and students!)
b) Create Awareness. One example is gravity. It is everywhere,
but: have you ever asked yourself: why is my bread falling on
the ground? The reason (the acting force) is identical to the
force that keeps planets on their orbits around Sun. Make children be aware that our Earth and Life on it are rather fragile
(asteroid impacts, giant evolution of the Sun).
c) Astronomy is something very special: we cannot make experiments to understand the processes in the Cosmos. We
cannot travel to the stars and to the frontier of the known Universe. We can only observe and: Think!

Discipline sometimes was a big problem. What are the reasons
and how to avoid them? Asking questions to the children is
dangerous. Many children have the strong desire to communicate their thoughts. That can cause temporary chaos, and
getting back attention is difficult. Defer children’s questions to
discussion section after lecture. Such a section often (but no
always) goes well. Here are some more lessons learned for organisers; again starting with problems that will cause trouble
in the audience.
a) Age of youngest children: try to enforce low-age limit
(8 years)
b) Lecture hall etc.: The audio-visual technique must be
good; children in last row must hear the lecturer and see
details on the screen. Deep, long rooms are bad.
c) Limit number of kids to about 200. Otherwise discipline
can become really problematic and must be accounted
for (see below).
d) Kids should participate because they want to. Delegating
complete school classes is a bad idea.
e) If school groups attend: Teacher should be present during
lecture and sit among kids (and should be willing to take
action!)
f ) Pre-selection of interested kids by charging an entrance
fee? My feeling (!) is positive.
g) An anchorman can be present, introducing the lecturer,
and moderating the discussion after lecture.
h) Probably many other factors, unknown to me, decide
whether the lecture is successful or not. Sometimes the
lecture just goes worse than usual, without any clear
reason. Possible:
i) The way the lecturer is feeling on the day.

What is my reward for giving a children lecture? First of all, it is
the experience that some kids are extremely interested and
fascinated. This is very impressive. It reminds me of my childhood, when I first visited with my parents a planetarium. That
was probably my own crucial experience that led me towards In this context a hint to organisers: Be attentive to the lecturer.
working in science. If I can play a similar role for just one of the He has invested much time to prepare his lecture. In return,
kids in the audience, then it is worth the effort.
organise the setting as good as possible. Carelessness can
Another reward is to witness the dedication of organisers of a spoil the lecturer’s enthusiasm. Nothing is worse than an anchildren university.
noyed speaker!
Often, the basis is a private initiative of a few very dedicated
persons. Some further hints for lecturers:
a) Don’t underestimate some kids’ knowledge, sometimes
big surprise about particular questions: “Is it right that
there is a big black hole in the centre of our Galaxy?”
b) Like students: you cannot expect that everybody understands everything you say. You can explain difficult details
to fascinate the most clever kids, but must return to a level
where everybody else feels to be part of the lecture again.
c) Introduce situations which children know from every-day
life; e.g. (gender) conflicts between boys and girls
d) Maximum duration of lecture should be about 35 minutes.
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Klaus Werner

Up to date tipps and tricks for lecturers are
available at http://eucu.net/resources

Children’s Universities:

An Incubator for Institutional
Change in Higher Education
The idea of the university has to be interpreted by each generation in terms of a certain social environment. Ten years ago, as
Vice-rector of the University of Graz, I was responsible for instruction, staff development and affirmative action for women.
In those years we started with activities concerning Children’s
Universities. It was one of the inspiring projects of university
reform that was also conducted in an effective manner.
Each generation has to redefine the specific mission of the
university and find an answer to the question, why do we have
universities? Why do we have them within a specific social
context? Dealing with gender issues at universities helped me
to understand a lot about science, research and universities.
Dealing with a special mission such as professional studies
and continuing education helped me to understand the need
of new target groups, the necessities of staff development
and the importance of management and organisation. The
idea of teaching and learning, the combination of innovation
and keeping traditions, is the fascinating mission of a university. What we need is to modernise universities and preserve
their special functions.

Status quo at the institutional level
Ten years ago, I started to deal with affirmative action for women at the university, how to bring in more female professors,
how to bring in more gender issues in teaching. There had
been a revolution with the latecomers to the higher education system. A hundred years ago, women weren’t allowed to
study, and now they comprise the majority of the alumni in
many disciplines. They step into a system full of rituals and
awkward forms of behavior and communication. By talking
about it, by observing it, by building up networks of women at
higher education institutions, they suddenly found out, that
it’s not only a very personal observation. This has something
to do with the institution.
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“The pupils are delighted to go to the university and make
scientific studies. The subjects really interested them.”
Sophie Dietrich, school of Gerstein

We found out that modernising institutions of higher education also means raising the proportion of females involved in
those institutions. It is comparable with Children’s Universities.
Dealing with Children’s Universities is also a new door into this
institution. This is what institutions need nowadays.
I spent the last 10 years in continuing education and professional studies. My students are in their mid-thirties, they have
considerable experience. We are happy that they come back
to university because they have first degrees and then they
work and come back. They are different from 18-year-old fulltime students. They need a special type of lecturer. It is absolutely certain that you have the same experience with finding
the right lecturers for your Children’s University activities.

model – to put more and more specialised knowledge into
the hands of students, even though this knowledge has grown
considerably?
So, we are also in the middle of a didactic crisis. What are our
methods of learning, our models of teaching and learning?
This is the most important point of student protests. It’s not
what they expected from universities. The question is: How do
we learn? Is it about teaching and learning, or is it about management, organisation and financing?
In a few years, we will be eager to find new target groups for
our institutions. Many scholars feel that there are too many
students at the universities. , “Let’s get rid of them,” universities
say. Not officially, of course, but concerning financing incentives it is like that. On the surface, we speak about free entrance,
Change has always been forced from the outside
open access, and in reality the students feel that universities
are trying to get rid of them because there’s a misbalance beFor the past ten years we have been in the middle of heavy tween financial resources and student demands.
university reforms throughout Europe. The system has grown, A competition of excellence was held among German univerthere are mass universities, and the methods for steering and sities. In the course of a year the nine most excellent universigoverning them are not the right ones. We’re still looking – how ties were determined. How was excellence defined? Of course,
can we govern these large higher education systems? How international competitive research. This is the core.
much management do we need at the institutional level?
What we really need is more diversification on the level of misIt’s a challenge that concerns not only the organisation of sion and profile. There can be many types of excellence. Uniuniversities and their structures of government, but also the versities can be well specialised. They can be excellent in recontent; which type of knowledge does it need? And still we gional development. Others can be excellent in international
can observe that we use specialisation as a main way of cop- competitive research. Others in teaching. And other ones can
ing with new knowledge. But is that the appropriate didactic be excellent in Children’s Universities.
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We all know that it’s about change at universities. But to bring
about change at universities is quite a difficult thing.

Universities have survived for hundreds of years,
they know how not to change
On the other hand, this is also an indication that from time to
time they at least adapt to their environment, because social systems failing to adapt to the environment, will also fail to survive.
We can ask the question: What kind of organisation is a university? It is an organisation full of experts who have invested
considerable time, money, and energy to build up a highly
specialised expertise? Specialisation is the main source of success. This means that the organisation is very supply oriented
and offers a thousand specialities.
There’s a certain contradiction between the needs of society
and what the university thinks is best. Thus there are only a
few occasions to pull it together and make something like a
joint product. That’s why Children’s Universities could be a
very inspiring joint project for very different experts and expertises. A force within the social system that brings together
the parts of this social system and brings them into relation
with the outside world needs good and clever management.
You need the professors at the bottom; they represent considerable power, authority and engagement. If you’re running
something like a Children’s University, you have a management function. If you are running a big research project, you I see challenges for the university concerning various aspects.
are in a management position as well. So our picture about First of all, there is the mission, vision and profile. You have to
management has to be changed. You can’t think of manage- find a profile, but there are so many different ways.
ment just as the view on the top. It’s not suitable for university If we take living in a knowledge-based society seriously, that
suddenly results in many changes. In the economic field, sudand it won’t work.
denly it is an economic factor, whether you have well-educatLifelong learning
ed people or not. Suddenly a business has to have links to research. This is a completely different dynamic.
We have to have a look what is going on, and then what it The gap between the few who know more and more and the
means for the mission and vision of the university. I have re- many who know less and less is growing every day.
cently been dealing with this philosophy of lifelong learning. It’s interesting that the idea of lifelong learning is mainly disThis is a major challenge for our universities nowadays. They cussed in the German–speaking countries like this: how can
have to become lifelong learning institutions.
we provide continuing education for university graduates? It’s
very much seen in the sphere of employability.
What is lifelong learning about? We have identified five guide- A second source of lifelong learning, which is very stressed in
lines.
the Anglo-Saxon world in the meantime, is access. This is
1. Life span orientation.
about participation in this kind of society.
2. Learner-centered. This is about our model of learning.
This is not the case in the German-speaking world. At the mo3. Lifelong guidance, (individuals have to take responsibility
ment, it is fine; we are conducting experiments, and making
for their educational life, but have to be supported).
interesting observations, but it’s still not the task of the institu4. Outcome and competence orientation.
tion. The funding of the institution is not dependent on
5. Support of participation and access in this whole philosowhether they are successful at getting people who are not acphy of lifelong learning.
customed to higher education.
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This makes a difference, because in the case of an appropriate
institutional mission the Children’s University is not financed
by any external project money, but is somewhere a part of the
key mission of the university.
The future of universities will depend on how they are able to
define their relationship to teaching and learning. It will be
very important in the future because of course there’s also
more competition for students, which will help in this respect.
If a university discovers that it is running out of students – it
will find ways to attract others.

a wonderful marketing tool. Or is it
about talent management? Do you
want to find out the most ambitious
ones, the brightest ones? Is that the
idea?
So, is it clear why your university runs a
Children’s University? Have you talked
about how much is explicit, how much
commitment is there from the institutional management?
You now have considerable experience
in that field, so you can learn about the
core mission of the university. What
should children learn about the university? What is your message?
All universities are looking for their
place in this society and ask themselves: What have we learned about
management? What have we learned
about our organisation? What can
be transferred from such learning to
the rest of the organisation? Who are
the good lecturers? How did we find
them? What makes them so special? Is it something we can
transfer to personnel management?
You want to have more of them. We don’t only want to rely on
natural talent. And what are your quality criteria? Yes, you’ve
evaluated your activities, said this was good, this was not good.
So what are your criteria? And can you make them explicit,
and maybe help in defining quality somewhere else, because
you are an incubator for future challenges.

Recommendations

For instance, in my time at Graz, universities had too few stu- My recommendation for institutional management: Ask those
dents in science departments. Suddenly these departments involved in Children’s University activities what they have
discovered female pupils as potential future students and they learned about the organisation, about the scholars, their motibecame very interested in attracting them to university. You vation, the mission and context of the university. It’s a good
always have to find the point, what is it that they really want to sign if institutional management is interested and wants to
solve. This whole sphere of teaching and learning is hopefully know what can we learn and why are we doing things.
becoming more important, and I always hope that in the sec- My recommendation for the organisers of Children’s Universiond or third round of one year, we detect the deeper dimen- ties is this: Reflect your experience, document it, think internationally, do lots of networking, connect your activities with
sion of all this.
And the deeper dimension is not about structural reform. The the core processes and main challenges that universities are
deeper dimension is about what they should learn, how they faced with today.
can learn, how we can support them, what is the suitable Be open-minded, run around your place, and have a look at the
top topics. Be aware of the hot spots of your institutions, find
model of learning in this society of the 21st century.
ways to connect your activities to those hot topics. This will
Reasons for Children’s Universities
help and support your very important and exciting activities.
And as a manager in higher education system and as a reWhat are the reasons for Children´s Universities? Why do they searcher in institutional development, I am profoundly conrun? Because everyone is doing it? Is it just a fashion? Is it be- vinced that Children’s Universities are incubators for institucause of marketing? You get a lot of press for your activities, it’s tional change in higher education!
Ada Pellert
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Children’s University and School:

An Attempt at clearing a
Tense Relationship

Introduction
As the single Children’s University which started in 2002, in recent years a still growing movement has emerged which is
still expanding. In 2009, a hundred and thirteen universities
have organised Children’s Universities within Europe.
In view of this success story, it seems bold to look at the other
side of the coin that is perhaps not so brilliant. In this context,
on one hand one has to ask about the quality of Children’s
Universities and their effects. Secondly, it is a question of the
social gradient among the children attending a Children’s University. Thirdly, the problem of the positioning of a Children’s
University within the surroundings of educational politics arises, especially the question of the relationship of the Children’s
University with school.
In this context, I am taking up one issue which occupies me at
present. Based on my argument, I want to motivate Children’s
Universities to seize the sovereignty of the discourse. They
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should not leave the field to usurpers, lobbyists and copyists.
In my chain of thoughts, I want to avoid two simplifying, under-complex assessments in equal measure: The Children’s
University is not at all a totally convincing success story and
the Children’s University is not a classical story of failure, either.
I focus the topic upon two institutions of education.
It has to be asked: How does the Children’s University relate to
school?

Children’s University and school
A Children’s University is a specifically characterised supply of
learning and education. A Children’s University is characterised by well defined qualities. With its supply of topics, content
and methods of impart, it is standing alone amongst all sources of education. It is unique. An original.

School
Everyone goes to school for at least nine years.
❉❉ school stands for the legitimation of public education;
❉❉ school is a result of the monopolisation of a certain
phenotype of the learning and teaching process;
❉❉ the dominant school form is determined historically;
❉❉ school reforms represent variants of the standard model;
❉❉ to abolish school is impossible because the standard
model has been accepted worldwide.
If we view school educationally-sociologically, we realise:
school legitimises public education. It is the result of the monopolisation of a certain form of expression of the teachinglearning process.
A school is a place of teaching and learning. It is an organised
institution and part of an educational system. It is a historically
developed social institution. School is programme, course,
plan, concept and work.
School is never a supermarket, never ‘anything goes’, never television or only play. Such an educational institution asks, following Kant’s famous dictum: “How do I cultivate freedom at
this pressure?”
The same is true for school. School also realises a specific sup- Teachers know the network within which school is positioned.
ply of learning and education. It is characterised by well de- They recognise the tendencies, aptitudes and talents of the
fined topics, contents and methods of impart transported by children and adolescents as potential for the future. They have
it. With this it stands alone. It is original. It is unique.
to deal with a school environment which reacts to school
positively or negatively. They care for the contact with parents
The Children’s University
and persons of reference and foster efficient collaboration
with the parents. They influence the manner in which young
The Children’s University does not form part of the institutional person deal with life and education, with information and
education system. In this respect, it does not have to fulfill any knowledge. Children have to learn the profession of the pupil
clearly defined social task.
at school …
A Children’s University imparts incentives of learning and
knowledge. It is not compulsory. It is voluntary. It does not ful- Summary
fill any targets assigned to it by society. It is not delivered to any
antagonistic conflict of interest, but it claims to be relevant The ‘Children’s University institution’ differs significantly from
both for learning and education. It would also like to be rele- the ‘school institution’. Both have little in common – too differvant for motivation, to be socially relevant as well as to be ent are their purposes, instruments, approaches, expectations
learning- and individual-biographically important. For this rea- of effects and criteria for success.
son, I circumscribe it as a supply in the cultural sector that – For in the modern spirit it mattered to impart that knowledge
which was considered to be indispensable for securing the fuviewed institutionally – is standing for itself1.
In order to consolidate this position, I favour the attempt to ture of society notionally, systematically and cursorily, methodcircumscribe, in a charter, the criteria an academic learning ically and towards all adolescents. In contrast, the Children’s
supply for children has to meet in order to be a Children’s Uni- University has – closer to life – to turn the interests of the chilversity.
dren into its programme. Exactly for this reason it is not a school.
I don’t have to resume the charter of EUCU.NET. Such an edu- Admittedly, it must not want to be a rival of school, either.
cational institution poses the question – varying the famous
dictum of Kant: ‘How do I cultivate the Children’s University in Expectations and their limits or: What is school, what is a Chilview of the desire to learn of the children?’
dren’s University?

1
As for the rest: During the past hundred years we have known several
supplies of education beyond school. I am referring to the approved schools
on the country at the beginning of the 20th Century or to the Free Alternative
Schools after 1968.
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Here, qualities are focused which have, with reference to school,
already been known for a long time. They have to be discussed
in terms of the Children’s University. The question of the hoped
for, desired and expectable effects of both scenarios on the
concerned children, I am blanking out for the time being.

Children’s university and school in a structural comparison
aspect
a) properties
permanent
compulsory
free of charge
neutral to religious denomination
b) functions
qualifies
educates
instructs
covers the world
selects
integrates
compensates
assigns chances
disciplines
discriminates
emancipates
legitimises the state
allows practising ‘without being a case of emergency’
c) organisation
group of addressees
form of collectivisation
venue
room arrangement
d) concerned persons (children)
Peers
e) learning processes
processes of motivation
processes of development
processes of treatment
processes of practising
criteria for success
f) concerned persons (others)
teaching staff
qualification of the teaching staff
specialisation
caretakers
social workers
control/inspection
parents
g) contents
selection of the contents
organisation of the knowledge
hidden curriculum
learning targets
teaching methods
approaching methods
h) instruction
social forms
duration of an entity
recreations
homework
quality control
i) sanctions
admonishment
Exclusion
Marks
school reports
other gratifications
j) institution
reference to the child
reference to the family
reference to the teaching staff
degree of the institutional bureaucratisation

A Children’s University lecture

School-teaching

periodically, after semesters, punctually
no
yes
yes

9 to 13 years
yes
yes (partly)
yes

no
aim: learning, knowledge, education
no
no or only partly
no
yes, short-term
yes
no
yes (lecture)
no
yes
no
no

for continuative schools and the professional formation
aim: learning, knowledge, education
systematically, according to schedule
yes
yes
no, rudimentary
yes, partly
yes
yes (instruction, school life)
handicapped, special needs pupils
yes
yes
yes

children from grade 1 up to grade 5 or 6
students of the lecture
university
lecture hall

children from the nursery school up to grade 9
class
school building
class room, special rooms

not of the same age

of the same age

yes
yes
yes, partly
no
none

yes
yes
yes
yes
performed, documented services

professor
graduation, postdoctoral lecture qualification
specialisation on the subject
university caretaker
no
no
no

teacher
teacher education (B.A., M.A.)
several subjects
school building caretaker
social work at school
state-run school inspection
yes, partly

coincidental
focused presentation
no
yes, partly
lecturing, possibly inquiring-developing
exemplary, quasi – linear

curriculum
subject, interdisciplinary instruction
yes
yes
variety of methods, at the best
linear, compliant to the subject’s science

instruction in big groups
at a max 45 minutes
none
none
none

work in the class, in groups, in pairs, alone
6 to 8 times 45 minutes daily
after 45 minutes
given systematically
test, exam

none, if need be in case of disturbance
in case of massive disturbance
no
no
passport of the Children’s University, paper
with course attendance certificate

inattentiveness, chattering, disturbance, absent-mindedness
exclusion from school
yes
yes

no
no
coincidental, after the lecture
low

ideally: highly individualised
parent’s visits, parent-teacher conferences
Strong
very high

transfer

Children’s university and school in comparison of
their main functions
Function
function of qualification
function of instruction
selective function
function of integration
diagnostic function
compensational function
function complementary to the family
therapeutic function
peer-referred/social pedagogic function
genesis of interests
transfer of knowledge

school
x
x
x
x
x
x
x
x
x
x

children’s
university

x
x
x

x
x

Summary
Children’s Universities and schools are institutions of own objectives, own social construction, own nature of processes,
own institutional components, own teaching methods, own
ways of learning and own temporal, local and personal location. They have no dealings with each other.
However, one thing that a Children’s University and school
have in common: they are researchable – in pedagogical, didactical, methodical, psychological training, sociological training and institutional terms.

Conclusion
The ‘Children’s University institution’ does not at all stand in a
competitive, but in a coexistent relationship with the ‘school
institution’. Children’s Universities complement schools in a
certain way without wanting to deal with their tasks or without even being capable of it. The Children’s University has to
show school where it has its strong and its weak points. By the
same token, the Children’s University has to show school
where it – under which circumstances, with which purposes,
which focus and which expected gains – would like to cooperate with school. The Children’s University takes a clarified
position with regard to school; it knows its chances and limits.
Consequently, it develops a sensible, thus balanced, relationship with school. It is likely that it activates school like this here
and there and that it animates school to reflect on the system
of teaching and learning processes – as well as taking up animation from school. In order to illustrate the possibilities and
limits of the Children’s University, some empirical research in
the context of the Children’s University is indispensable. In a
short, medium and long term perspective, I’m expecting considerable synergistic effects based on the balanced reference
between Children’s University and school which is in the process of being formed.
Hans -Ulrich Grunder
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Children’s Universities:

Science Communication, Role
Playing Exercise or First Step in
the Taming Process?
“I returned to Children’s University last year for the third time. The
main reason was that I always have many new experiences with
people I like and because Children’s University teaches topics that
are usually never mentioned but are really very interesting.”
Betka Macková, age 15

The broader context for Children’s Universities is the growing
market of science communication that has accompanied the
growing belief in the knowledge society/economy. Children’s
Universities are not merely an idea, a place of engagement
with children, but also a product. A whole market has developed throughout Europe to broader publics. From the political side, there is the strong conviction that there is public unease about science and technology and that the public is an
obstacle to realising the techno-scientific future.

provider and imagine these fields as a potential career. As
shared myths are a rather strong force that structure and hold
together contemporary societies, it’s an excellent idea to embed basic myths around science and its role in society into
young people’s ways of thinking and acting at a rather early
stage. If successful, scientific and technological knowledge
may become the preferred resource in making choices and
decisions. Thus, I would argue that addressing kids is not only
of interest because they are still curious and open minded and
should thus get an opportunity to approach science. It is also
because there is a felt need to inscribe science and technology even deeper into young people’s minds.

The focus on children as an audience emerges from the worry
of policy makers that teenagers increasingly lose interest in
studying science and in selecting research as a career. These
worries are related to rather selected areas of science and Yet simultaneously, an interesting tension becomes visible:
technology which have been identified by contemporary pol- most of the time, Children’s Universities actually address kids
icy makers as the key building blocks for future societies. Con- aged 8 to 12, while generally teenagers seem to lose their incretely, this means being worried about the lack of engineers, terest in science a couple of years later. The most current exIT people and specialists in some key-fields of the natural sci- planation for this apparent loss of attraction of science is inadences. Thus, policy makers’ concerns are about a lack of spe- equate teaching at school. However, while this is probably
cific knowledge workers, i.e., people who carry the idea of a part of the problem, we should also look for other reasons for
knowledge economy, and much less about citizens and their this loss of attractiveness, which might be embedded in the
way research as an activity is pictured in public discourse:
lives in knowledge societies in general.
competitiveness, excellence, selectivity are not necessarily inThis explains the special attention directed at children who viting words. Thus we should not simply invest into seducing
should be brought closer to science and technology at a rath- young people into choosing science careers and believing
er early stage in their lives. As a consequence, they would – it that this will solve the manpower issue, but rather reflect on
is hoped – internalise and appreciate science as a solution why career choices look the way they do and why science
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seems less attractive. Looking at recent career models that
have been implemented in universities, there is good reason
to feel ambivalent about recommending a science career to
young people. And although I personally feel passionate about
research, I am less convinced that we should “sell science” to
young people. Communicating research should be seen as an
issue of responsibility and ethics.

What do Children’s Universities do? An answer to this question
could be formulated from at least five different perspectives.

First, children tacitly learn what a scientific question is and
what a scientific question is not, thus getting a feel for the
boundary between what does and does not belong to science. They acquire an understanding of where different kinds
of questions can be posed and thus implicitly also learn about
Universities for children thus can be described as having rather disciplinary order at work.
different meanings. For some, it might be simply about sci- Second, Children’s Universities often have a declared aim of
ence communication; in that case, their aim would be to start showing practices and processes of research. How do scienearly on to educate the “scientific citizens” of tomorrow. Or is it tists handle “scientific objects” and what are they expected
actually about role-playing, which means learning, rehearsing and allowed to do? What counts as an adequate way to acand exercising how to behave in an institutional setting and quire knowledge? Thus, implicitly showing children “how to
how to deal with scientific and technological knowledge in do science” is a rather strong way of ordering what an adegiven situations. This would correspond to one parent’s com- quate way of experimentally addressing a scientific issue is
ment that coming to the Children’s University would be good and what is not. In the end, settings that look rather open and
in order to “know what it will be like when you later go to uni- explicitly inviting for dealing with a problem creatively, turn
versity”. Finally, Children’s Universities could be seen as first out to be rather normative and a strong ordering force.
steps to ‘taming’ kids. By taming, I’m trying to hint at the “domestication process”, meaning bringing somebody into an Thirdly, we could question whether or not coming to a univerenvironment that is not necessarily natural for him or her and sity for children is actually about acquiring knowledge? So, do
getting the person to adapt and behave in a particular way.
we think that after leaving the university, children should
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know why the sky is blue, or why parents shout at each other,
or what it means to be a scientist etc.? In fact, this seems not
to be at the centre, if one browses the web pages of Children’s
Universities. And in fact, children and parents are even explicitly told that it is not about getting children into the question/
answer situation, thus it is not about classical forms of learning.
But we should not forget about the reasons parents bring their
children to such undertakings and the messages they get
from them and about the fact that children are socialised in
school settings and thus knowing answers to standardised
questions is often already deeply inscribed into their ways of
acting – at least some of them bring the equipment to note
and keep track of “what they have learned”.
Then maybe, it is – and this is the fourth perspective – about
getting acquainted with the institutional setting of a university, about bringing kids into these places and making them feel
the symbolic values embedded in such institutional settings.
Is it thus also about getting them to experience how places of
knowledge are built and how they are ordered? A lecture hall
– to take but one example – is something rather unusual for a
kid, as schools don’t have such spatial settings. We bring children into such places and teach them to respect norms and
rules. We teach them a whole code of conduct through which
they then can participate in the role-play of being a student.
And even though all this normativity is transmitted in a highly
pleasant and playful manner, children quickly understand that
these are the rules of the game. They sit there in the ranks and Finally, it seems essential to scrutinise how the ways in which
wait, more or less excited, about what will be happening kids encounter research/science are conceptualised. One
“down there”. Thus the setting of such big lecture halls is also dominant approach is to establish some hands-on activities,
about distance, it’s about them being “over there” and the lec- allowing young people to “embody” what it means to do returer in the centre “over here”, it is – at least in principle – about search. Indeed, when looking at the pictorial material that is
a clear order between talking and listening. The setting is used to advertise science for kids, it is often related to fun and
much less about exchange – even if questions can be posed. entertainment. Hence, learning and fun are very much conIn many cases, it’s about admiration and wonder, in particular nected, allowing many implicit messages to be passed on
when experiments are shown.
about science. Once these children get into university, they
are usually taught that it is less about fun and enjoyment, but
Or let’s take settings like the “laboratory” for children as a second more about success and failure, about input/output relations
example, which tries to mimic research. We teach children to and much more.
look through a microscope, to put things into glass tubes and
similar manipulations. The outcomes are more or less spectacular, you can reach them in a relatively short time, and marvel
and wonder seem to be part of everyday research work. Yet actually, when they later get into a research lab in the course of
their actual studies and when they do their first practical work,
”I found it interesting to lead
they will encounter something fundamentally different. Some
of them later describe this as a much more “hostile” and unan investigation by using different
friendly environment compared to how they got to know it earscientific tools.”
lier. Lab work often is tiresome, lengthy and full of routines, the
Maud, 12 ans
moments of intense excitement are rare and it is never clear
what the outcome will be. Competition is high and it is much
less about the pleasure of knowing for your own sake, but about
being the first and publishing in an excellent journal.
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Let me bring the numerous observations made so far to a
point and ask: What do children learn about science, what
about research and the institutional settings in which all this
takes place?
On the level of science, they might develop the problematic
understanding that there are clear problem-solution packages,
i.e., that every experimental set-up has a clear outcome. Actually, nobody explicitly claims that, but the fact that we show
demonstrations or let them do demonstrations often disguised as experiments tacitly creates this understanding. A
demonstration is a setting in which the outcome is known
and can be repeated ad infinitum, while an experiment always
has an open outcome. Research advances through experiments and demonstrations are simply controlled repetitions.
Thus, what children implicitly learn – i.e., that experiments
have predictable outcomes – has actually little in common
with the reality of research. Thus, children rehearse a rather
positive vision of science: There is a problem and science has
the solution. And it works so well because such a way of approaching science is seductive and children have fun in engaging in it. The researcher thus becomes more like a wizard
who can repeat the trick over and over.
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What do children tacitly learn about research? First there is, as
in most science communication enterprises, a complete lack
of any real-time dimension of research. There is a question,
there is an experiment that lasts a couple of minutes, and
there is an answer. This is the same when you look at popular
films. It’s amazing how time is condensed into a moment,
while at the same time politically you want to make people
understand that they should invest several hundreds of millions of Euro over decades into a single big experiment. How
do these messages go together if you are not a scientist yourself and know how things actually work? The way science is
sold to the outside thus has little to do with the actual processes and ways that research works.
Finally, what do children tacitly learn about the institutions of
science, the universities? University is a school with slightly different rules, a better school, a funnier school, a more open
school, a more disorganised school? A place where they are
taken care of, where time is given to them as “students”? In
many cases, this time is not given to them in the same contexts in school environments and probably will not be given
to them once they enter the university as “real students”. But it
also creates an interesting kind of consumerism that is built
into the model of Children’s Universities as I know it. Learning

In conclusion, I would like to return to my initial question: are
Children’s Universities about science communication, a roleplaying game or a first step in the taming process? My answer
will not be an either/or. In fact, all of these processes happen
at the same time, in different combinations and it is by no
means easy to control them. It would require a consideration
of the contexts children come from, of how they encounter
science, research and learning in these contexts, of how they
implicitly or explicitly accommodate, resist and position themselves. And I think that differs markedly depending on the social position the children come from and the broader cultural
context such enterprises are embedded in.
This is why I essentially argue that organisers and policy makers should reflect the more tacit assumptions about why Children’s Universities are and should be taking place. “What is
actually happening there?” should be the essential question.
What orders, norms and values are tacitly embedded in the
very way of operating Children’s Universities? In that sense, we
should not discuss Children’s Universities as an abstract concept; we should be reflecting the way they are actually carried
out. Thinking from a more political perspective, we would thus
have to ask ourselves about the society of tomorrow for which
we are “preparing” these children. And suddenly the issue for
Children’s Universities would no longer be to “repair” the apparent disinterest of children in science. If we actually believe
is (staged as) a limited good. “I got a place” in this or that course in the curiosity and creativity of these children as a central reor “I would have liked to” get into this or that class, but there source for our societies of tomorrow, then why don’t we build
was no place left – these are the kinds of conversations I wit- school and university systems which are no longer degree-atnessed amongst students and parents. They are asked to as- tributing machines? Children’s Universities can never be a
sess the classes they get, thus they can express if the lecture/ remedy for a partly dysfunctional system. Maybe more young
seminar fulfilled their expectations. And it’s about collecting, people will become interested in science through such initiabe it stamps on a card for participating in a class, or the diplo- tives and even choose to go to universities and follow a career
ma they get in the end, whatever.
in science; at the same time, many of them will leave disappointed, as they will probably not find any resemblance to the
Before coming to my conclusions, I would also like to briefly presented image of the institution that made them come.
draw your attention to the role of parents in all this. Parents
take their children there and we know that most of them are And finally, Children’s Universities do not only address issues of
well educated. In many ways, they see the Children’s University science and research. Implicitly they also perform models of
as giving their child a competitive advantage – to get into a science and society. Children also learn about what science
higher education system early on, a system that is very hard, can do and what it can’t do and what it does for a society. In
where the competition is felt to be stiffer and stiffer; and all that sense it would be essential to also teach kids the limitathis at a time when good jobs are more scarce. In that sense, tions of science and research and how complex these interacparents are important addressees. Thus we have to be aware tions are, not on an abstract level, but bringing it into the way
that new forms of divides have appeared and existing ones we mediate science and work with and talk to them. In that
are reinforced. We observe a strong reproduction of the edu- sense, I consider Children’s Universities to be part of a whole
cational gap. I know that there are numerous efforts being new politics of knowledge and we should thus also pose the
made to do something about that in Children’s Universities, question of the responsibility of Children’s Universities in
but it’s a challenge that remains.
building tomorrow’s societies.
Ulrike Felt
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“In the last few years, numerous studies have highlighted the disturbing
decline in the interest in scientific studies among young people. To educate aware citizens, able to discuss the crucial choices awaiting them in
terms of sources of energy, biotechnologies and health, beyond fear and
faith: this is the real challenge! For that purpose, it is necessary to expose
young people to the scientific approach, as soon as possible.
Children’s Universities offer a tremendous tool of scientific democratisation. They allow the youngest to discover science through conferences,
experiments, lab visits, etc… In doing so, they allow them “to understand
in order to learn better” outside the usual learning structures.
If Europe wants to remain competitive, it has to prioritise the construction
of a “knowledge-based economy” relying on education, research and innovation. And firstly, aiming at the youngest of its citizens, our universities need to open themselves even more, if they want to reflect a certain
model of society, values and global vision.”
Catherine Trautmann, Member of the European Parliament

Papers
I myself was one of the lecturers in recent years and as being an economist, I
tried to answer the question "How to become as rich as Dagobert Duck?"
Unfortunately, we could not find a general principle when discussing with
the children – but many other important aspects came to the fore: concerning inflation, financial debt or the issue of having different currencies in
Europe and the world. But at the end of the lecture we agreed, that all of us
get rich in Children's University lectures: rich in knowledge and experience –
both the children and me as the lecturer. I would not want to miss that wonderful experience and the frankly questions raised by the children at eye level.
Georg Winckler, (Rector of the University of Vienna, 2005-2009 President of the European University Association,
since 2008 Member of the European Research Area Board)

“I have twice participated in Children’s University. I
worked on the editorial board, too. I met plenty of
people and I have learned many new things. Even
though the university is held during holidays, I think
that my time there was spent very reasonably.”
Alex Marksfeld, age 13

Survey on Publications on
Children’s Universities

The aim of the survey on academic and non-academic publications of the EUCU.NET project was to collect and review the
literature on Children’s Universities published up to the end of
2008. Due to the available resources the research was mainly
focused on publications released in Austria, Germany
and Switzerland. This limitation was further enhanced by the
fact that the term Children's University (Kinderuni) is not necessarily used for every "Children's University-Type" project.
Only 15 “academic publications”, i.e., studies, monographs, reference books and anthologies have been found. There were
also about 40 articles from “professionals,” mostly from persons
involved in the organisation of Children’s Universities, but no
articles in pedagogical journals. Twenty articles were press releases or internal publications from Children’s Universities organisers. Among the 43 articles published in distinguished
newspapers or magazines, only a few contained critical comments. About 40 child-addressed publications (books, CDs,
DVDs, internet portals for children) were recorded.
With regard to the academic publications, it can be said that
there is a lack of discussion on the aspects of the Children’s
Universities that relate to developmental psychology, learning
theory and educational theory. Such theoretical considerations are almost exclusively found in students’ qualification
papers. Likewise there are only few academic publications
available that deal with the phenomenon of Children’s Universities. Since demand and satisfaction generally rate as indicators for the success of Children’s Universities, the universities
themselves are mainly interested in the evaluation of their
own courses. The results of such internal surveys show an impact on the direction of the respective Children’s University.
However they have rarely been published.

Journalistic publications
can be divided into dependent and independent media coverage,
depending on their relationship to the organiser. The publications
are composed and issued by the universities
themselves or by a local
media partner, and can
be found in the form of
press releases and background stories published on the internet, in in-house journals
or in local newspapers. They inform the public about current
events at the Children’s Universities, often depicting only the
individual lectures and the children’s reactions.
Articles pertaining to the second category report on the development, recruitment practice and financing of Children’s
Universities. Furthermore, they describe the implementation
and the topics on offer, as well as the organisers’ motives and
objectives. In contrast to academic publications, the evaluation of these independent journalistic publications has revealed that the few critical voices questioning the whole purpose of Children’s Universities fear the instrumentalisation of
children for the universities’ public relations.
The publications addressed to children are available to young
students as a course accompaniment and to embellish the
study topics. The web pages of the Children’s Universities also
provide additional information for children. They vary considerably in their scope and quality, but some of them contain
links to internet portals with an interesting and instructive
range of options.
Although a number of publications have been issued on the
topic since the launching of the first Children’s University in
Tübingen, we conclude that the elaboration of aspects relating to developmental psychology, learning theory and educational theory, has not yet materialised. Additionally, no longterm studies have been conducted on this issue. However, this
has to be ascribed to the fact that the Children’s University is a
relatively new phenomenon. The number of journalistic and
child-addressed publications illustrates the large marketing
potential that is inherent in Children’s Universities, and which
is busily being utilised by the universities.
Daniel Dietschi, Stefanie Wagner, Corinne Joho and Roland Reichenbach

Parts of the bibliography is published at
http://eucu.net/resources/bibliography
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Implementation Guidance Notes
Definition of a Children’s University
The EUCU.NET consortium defines a Children’s University as
follows: 1. Children’s Universities are organised by or closely
linked to a university; 2. Children’s Universities are for children
and with children (typically aged 7 to 12); 3. They are not for
profit and independent in all aspects (politics, religion, private
enterprises etc.). (cf. page 10)

Organising a Children’s University
Set up a core team
The core team should be small (3 to 6 people). It may consist
of individuals from inside and outside the university.
This team is responsible for the following tasks: 1. Coordination; 2. Administration and Finance; 3. Organising Lectures and
Didactics; 4. Promotion and PR; 5. Fundraising and Sponsor Relations; and 6. Quality Control.
You need to have a secretary to take care of administration. A
secretary within the university is best placed to do this. It may
be helpful to include an official from the PR department of
your university and/or a representative of a newspaper.

These Guidance Notes are meant to facilitate the establishment of Children’s Universities. They explain how to
organise, promote and run a Children’s University by trying to cover the different types of Children’s Universities
already in operation successfully.

Determine the Concept
Here, the first question to answer is: What are your means?
How many activities for how many children can you offer?
How much professionalism can you afford?
Adapt your concept to the opportunities in your region. Which
faculties does your university have? Which museums, nature
reserves etc. are located in your region?
Will you offer only lectures or also other activities? (Two thirds
of all Children’s Universities surveyed also offer workshops, excursions, demonstrations, visits, etc.)
Define the Target Group
Currently the term “Children’s University” covers all university
activities aimed at minors between 7 and 18 years of age.
However, 80% of all Children’s Universities focus on children
between 7 and 12 and only 20% also target teenagers.
Make a Plan and Timeframe
Setting up a Children’s University takes time. How much time
is needed, depends largely on your concept. Therefore, no
firm timeframe can be given. A step by step procedure is recommended.
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Organisational Set-Up
There are two possibilities concerning the legal personality of
a Children’s University:
The Children’s University is part of the university without having its own legal personality; or
The Children’s University has its own legal entity be it an association, foundation or something else.
For practical reasons (insurances, liability) it may be better to
be part of the university than to set up a separate legal entity,
as this would increase costs (see below).
Insurance and Risk Assessment
Insurance is the most important legal issue: Basically, you need
to make sure that the children and the Children’s University as
a whole fall under an existing insurance contract. The most
likely candidate is the university’s insurance for all kinds of mishaps. To make sure, that the children and the Children’s University as a whole are covered by the university insurance, you
need to take care of the following points:
Pay attention to the insurance issue when deciding on the organisational structure of the Children’s University. If it has its own
legal persona it might not be covered. Also, consider the legal
status of the participating children: Are they students and thus
part of the university or merely members of the general public?
Ask the legal service of the university whether the Children’s University will be covered by the insurance policies of the university
and what you need to take care of. Make sure you get this in writing. Make sure that all of the conditions, such as the presence of
a nurse/doctor/fire fighter, etc., are met meticulously.
Closely related to the insurance issue is the question of whether
or not you need to make a risk assessment. Also, without a formal risk assessment it is wise to ask yourself the following questions: What are the potential risks from the moment the children leave home to go to the Children’s University until they
return home? What can be done to eliminate or reduce such
potential risks? What will you do if something does happen?
Financing a Children’s University
No concrete recommendations are possible, as the situation
may vary from city to city and country to country. It depends
on whether you have considerable (government) funding or
rely on sponsors and donations.
In any case, try to find long-term funding from organisations that
consider their support for the Children’s University as a strategic,
long-term investment. Funding partners can be your university,
the government or wealthy individuals and foundations.
Support for Children’s University Organisers
The European Children’s Universities Network, EUCUNET, aims
to become an Internet information and networking hub related to Children’s Universities. Its site can be accessed at
www.EUCU.NET.
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Promoting a Children’s University
Create a website
Define who is responsible for the technical maintenance of
the site. A professional within the university is best suited for
this. Further, the homepage needs to be updated regularly.
The best placed person to do so is probably the Children’s University secretary.
The homepage of any Children’s University should contain the
following elements: 1. An introduction and explanation of the
concept; 2. Upcoming lectures and other events; 3. Contact
details and a map of the auditorium; 4. An application form (if
an application is necessary); and 5. A registration reminder before the next term
Promote your Children’s University
As Children’s Universities are part of the “Communicating Science” efforts of your university, promoting your Children’s University does not only serve to fill available seats; it is an objective in its own right.
The two main target groups are children in the respective age
group and their parents. Further target groups include university lecturers and staff, teachers, politicians and policy makers,
sponsors and donors and the general public.
Try to make a promotional plan in collaboration with your local
newspaper. (In order to reach children from different backgrounds, a wide spectrum of media needs to be invited, e.g.,
publications catering to immigrants)
Create a logo for your Children’s University. This makes all
documents look more professional. Think about the area you
want to cover with your Children’s University. It might actually
be larger than you expect.

More resources on implementation and guidance notes are available at:
http://eucu.net/resources

Create a “Communicating Science Network”
Come – First Served basis. However you might add some “afIt is worth integrating your Children’s University into a wider firmative action” criteria in order to increase the number of
Communicating Science Network or establishing such a net- Children’s University students from ethnic minorities, etc.
work around your Children’s University. Organise excursions
and visits to museums, etc. in collaboration with these institu- Enrolment and Documentation
tions. Develop a homepage with all science-related activities All Children’s University students are given a student card and
for children in your region. Probably make a joint newsletter.
a study booklet. The booklet gets stamped before lectures
and serves as proof of attendance.
Promotion to Sponsors
Whether the children are officially enrolled at the university or
When soliciting donations from parents, it must always be not is a legal issue (see above). If they are enrolled, they might
clear that participation is free of charge. Parents should not be also use their student cards to eat in the cafeteria, use sport
“expected” to make a donation as this might shame lower in- facilities, etc.
come groups and reduce their participation.
Make a written agreement with your sponsors, which prevents Organising Lectures and Workshops
them from the inappropriate use of their affiliation with the When deciding on the time of the lectures, you need to take
Children’s University. Try to have several sponsors to prevent into account school schedules and holidays, the academic
one company from “owning” the Children’s University. (most year (during the semester most professors are present) public
universities have guidelines regarding donations, sponsorship, holidays, daylight (if many or most children come by themetc. These need to be fully respected).
selves) and obviously the availability of an auditorium.
Academic freedom (including freedom from commercial inter- Ideally, use an amphitheatre-like auditorium (The auditorium
ests) should also apply to the Children’s University. Never let a should be free one hour before the Children’s University beginsponsor interfere with the selection of lecturers and subjects.
ning of the lecture.) and make sure the place is always the same.
You need helpers. If there are many children in an auditorium,
Running a Children’s University
it may be wise to count on 1 helper and 1 fire-fighter per 100
children. In this case, you should also have a medical doctor
Application and Selection
available (the helpers get a T-shirt, so that they are easily recExperience shows that you will get hundreds of applications. ognizable by the children).
Applications in electronic form can be accepted in two forms, At the first lecture, children are introduced to university customs
either by email or by an application form on your website. The such as knocking instead of clapping, cum tempore, the study
latter option is preferable as it allows you to collect all of the book etc. It would be nice if they were greeted by the dean.
data you need or want (address, school, grade, siblings at the Be prepared for all eventualities, including the attendance of
Children’s University, etc.)
more children than expected, a hail storm at the end of the
If you have more applications than places, the obvious and lecture prevents the children from going home, technical
easiest way of selecting the children is to do so, on a First equipment problems, etc.
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Selection of Subjects and Lecturers
First of all, the lecturers are more important than the subjects.
A charismatic, well trained and well prepared lecturer can fascinate his/her audience even with a “boring” subject. Thus,
great care must be taken when selecting the lecturers.
Agree on the exact subject. The subjects are often in the form
of a question. Some Children’s Universities only use “Why?”
questions for subjects.
Make sure that all faculties are represented in each academic
cycle. Make sure you have women and minorities among the
lecturers.
Preparation and Didactics
The actual lectures should not take more than 35 minutes and
must be thoroughly structured into three ten-minute sections.
Each section is followed by a short summary of one or two
minutes. Thus, the children can recover their attention.
Lectures at the Children’s University are lectures. The oral presentation is the central feature.
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The content of a lecture should be reduced to the absolute
minimum of core facts and the presentation should be structured around these facts. At the end of the lecture, the question at hand needs to be answered.
Make sure that the layout of all courseware is professional.
Keep in mind that many children are barely able to read. Thus,
think carefully of suitable visualisation.
Quality Control
Quality management applies to the three core processes of
any Children’s University, i.e. a) lectures and didactics; b) promotion and media relations; and c) fundraising and expenditures. Thus, quality management is applied to all aspects of
Children’s University organisation.
Peter Dalquen, Michael Mihatsch and Christian Mihatsch

Monitoring Children’s Universities
Introduction – Background & target groups
What is a “good” Children‘s University? How can we make sure
that it stays good or that Children‘s Universities even become
better?
Does your Children‘s University achieve its goals? How do you
get knowledge about that?

Basics – About Children‘s Universities

Children’s Universities concepts and their ways of implementation appear in a huge variety. They are characterised by numerous, mostly depending on attributed aims and goals, on
the conditions on site, on local traditions and available resources. But nevertheless, to deal with Children’s Universities’
quality it is necessary to define what is meant by the term
Those questions are related to the Children‘s Universities’ qual- “Children’s University”.
ity, therefore to their current work and to their future development. Respective answers can become important in cases of
acquiring sponsors, convincing stakeholders or the like. Nevertheless, answers are still missing because until today only a
few evaluations or studies exist.
Thus, EUCU.NET aims to support monitoring activities of Children‘s Universities, to ease their quality management as well as
to foster external research by an instrument called the “EUCU. Children’s Universities link universities to children and their
NET Proposal of Children‘s University Monitoring”. The Proposal families and the other way round. This is what all Children’s
gives an idea of how monitoring could be realised by provid- University projects have in common. From this point of view a
ing a compilation of certain aspects to be monitored and relat- Children‘s University seems to be just a simple “bridge” being model-research scenarios. It is based on monitoring criteria tween universities and children. But the relations between
developed by EUCU.NET as well; nevertheless the Proposal Children’s Universities, universities and children are much
shall also be a base for discussions among the organisers of a more complex than it seems at a first glance. This is due to the
Children‘s University about their understanding of quality, fact that universities as well as children are always parts of bigger (societal) systems and within these contexts they play difabout their goals and not least about ways to get there.
ferent roles. Moreover also the Children’s Universities’ functions
According to that the Proposal focuses on different target have different facets; there is neither only one key function nor
defined goals which are valid for every Children’s University.
groups:
❉❉ Children‘s Universities’ organisers. They are supposed to
In consequence, the only way to set up a Children’s University
foster the quality development of their projects on site by
definition is to characterise Children‘s Universities in a special
getting examples and concrete support.
sense. In the sense of EUCU.NET such a definition is written
❉❉ Children‘s Universities’ organisers in future. They are able
down in the “EUCU.NET Charter” (c.f. page 10). The Charter sumto start the quality management before their Children‘s
marises essential but still general characteristics of what a ChilUniversity is initiated.
dren’s University means and aims. Moreover it serves as foun❉❉ Researchers and students. They obtain ideas for research
dation for the quality criteria, the benchmarks of the monitoring
projects and they can help to raise interest in Children‘s
activities.
Universities as research subjects.
Addressees of the results of monitoring activities are any stakeholders of funding organisations, higher education management and sponsors as well as politicians resp. local and regional authorities.
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Children’s Universities…
…represent institutions of science and research appropriate to children
1) The mainsprings of science and research
According to the main springs of science and research Children’s Universities satisfy
children’s curiosity by offering interesting contents. Moreover they foster critical thinking on
the part of children by presenting ways of exploring contents, finding answers and
developing further questions.

…have a clear academic reference resp. background or basis
2) The university at large
Children’s Universities communicate to children and their families the idea and the societal
role of a university by a respective consciousness of all people involved which frames the
Children’s University’s programme.
3) Academic culture
Children’s Universities let children and their families get acquainted with the world of
universities and higher education at large by providing insights into academic culture and
appropriate experiences. In this way Children’s Universities help to release fears of the
unknown and to overcome inhibitions.
4) 	Representatives
Children’s Universities let children get in touch with the university’s community: they meet
persons who work and who learn at university such as professors, i.e. scientists and researchers, academic staff and students, also in their function as role models.

…create as well as raise interest in subjects and methods
5) 	Scientific fields & methods
Children’s Universities provide a taste of universities’ resp. of a study’s spectrum relating to
subjects and methods by showing on what professors and academic staff work, how they
work, what students learn and how they learn at university. Therefore at best a Children’s
University covers a wide range of scientific fields: humanities, social, life and natural sciences.

…open perspectives and widen horizons
6) Future opportunities
Children’s Universities let children realise university and higher education as a personal
educational opportunity in the future. They raise children’s aspirations by giving them an
idea of what they can achieve resp. what they could learn and work.

…are conceptually “unconstrained”
7) Attitudes
Children’s Universities are voluntary offers, i.e. offers which can be visited on a voluntary
basis, without expectations or pressure to perform
8) Target group
Children’s Universities are accessible for all children, without pre- or any other intention of
selection and without considering social or economic barriers, language or gender based
disadvantages, talents or abilities

…support the universities’ development
9) Perception
Children’s Universities help universities to become more responsive and open towards a
new and quite unusual target group: very young students, perhaps of non-academic
backgrounds. That leads to another way of public perception as well as to another way of a
university’s self-perception.
10) Performance
Children’s Universities contribute to the enhancement of the teaching’s quality concerning
didactical and methodical issues.
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Quality criteria – Benchmarks of the monitoringprocess

quality management of Children’s Universities but also a basis
to develop own ideas and to start discussions about aims,
One basic condition of monitoring activites is that defined goals and ways to get there. At best it initiates sustainable
benchmarks are available which have to be set before. In the communication about Children‘s Universities and their quality
course of monitoring Children’s Universities EUCU.NET provides – in particular as well as in general.
the following catalogue of quality criteria. As already mentioned
they are based on the EUCU.NET Charter and represent EUCU. Below please find a first impression of the EUCU.NET Proposal
of Children‘s University Monitoring. The full version, available
NET’s understanding of a Children’s University’s quality1.
on the EUCU.NET web portal, includes further background inRelating to Children‘s Universities’ quality at large the criteria formation and additional instructions concerning how to read
are quite extensive and illuminating; not least because many the Proposal.
Children‘s Universities match with the respective criterion in
any way. But for measuring a Children’s University’s quality
practically the criteria are not suitable yet. They are still too
general to be used as benchmarks and therefore they needed
to become operationalised again. To generate more concrete
benchmarks the criteria were “translated” into objectives of a
Children‘s University. These objectives represent the criteria
but they are more concrete aspects to be monitored possibly
– if they fit to the respective Children’s University, i.e.: in the
shape of objectives the former criteria are not only easier to
handle but also more flexible and much more target-aimed
concerning a practical monitoring process. They are essential
elements of the following “EUCU.NET Proposal of Children‘s The full version of the paper is available for EUCU.NET
members at http://eucu.net/resources/members-resources
University Monitoring”.

Research Scenarios – The EUCU.NET Proposal of
Children’s University Monitoring
The Proposal is supposed to show how monitoring can be realised possibly by providing a compilation of 1) aspects to be
monitored and 2) suitable model-research scenarios. With respect to the huge variety of Children‘s University concepts
and characteristics it is impossible to develop a detailed manual of research designs and instructions of how to develop a
questionnaire or the like. But it is possible to develop model
research scenarios which show not only what but also how
evaluations can be realised possibly. Therefore the Proposal
consists of several columns: Summarised as „fields of interest/
aspects to be monitored” one column comprises the objectives which were deduced from the critera.
The column called „strategies/measures of monitoring” suggests suitable methods and data origins in key words. Used as
a checklist for monitoring activities the Proposal serves as concrete support for the Children‘s Universities’ quality management by sketching a skeleton of scenarios which is comprehensible at least for those who possess basic knowledge in/
about social research.

Résumé – Final advice/recommendation
Above all the EUCU.NET Proposal of Children‘s University Monitoring shall be an instrument to ease the quality development
of Children‘s Universities. It aims to support evaluations of individual projects on site, i.e. to contribute to the improvement
of a respective Children‘s University first and foremost without
regarding other Children’s Universities, their concepts, characteristics and particularities.
Probably it is important to emphasise resp. to notice that the
Proposal is not supposed to be an instrument of measuring a
Children’s University’s quality in comparison to another project’s
quality. First of all the monitoring results shall be compared to
the criteria which were set before, either by EUCU.NET or by
the Children’s Universities’ organisers themselves. According to
that the monitoring process itself doesn’t aim to rank Children’s
Universities; it only aims to enable comparisons of Children’s
Universities with the objectives/goals (“criteria”) set by their
own or to support comparisons between cooperation partners
on a voluntary basis.

So let us get started – on behalf of individual Children’s UniverBecause this list can’t be more than an uncompleted compila- sities which grow qualitatively adequate to its history, to its
tion of examples it doesn’t claim to be complete. Above all it is current conditions and requirements as well as to its plans for
a pool of ideas for developing further (“own”) criteria and re- the future development.
search scenarios according to the individual Children‘s UniverPatricia Götz and Michael Seifert
sity. So the Proposal is not only a frame of orientation for the
1 Please note: The way of sequencing the criteria doesn’t mean a hierarchy
of their importance.
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Review of Children‘s
Universities Approaches
Introduction

Tendencies

The EUCU.NET review of Children’s Universities aims to learn Primarily, the review shows that a huge variety of Children’s
more about the Children’s University projects and activities Universities exists, many displaying individual facets and charthroughout Europe, their concepts and their ways of imple- acteristics. Nevertheless, in terms of content, there are some
mentation. Therefore, this review was targeted on all existing quite obvious trends and tendencies:
Children’s Universities. The accompanying standardised onA considerable number of the Children’s Universities which
line-questionnaire consisted of 22 questions.
completed the questionnaire have a scientific or academic reOverall, 191 Children‘s Universities in 25 countries were invited lationship, mainly shown by the institutions which organise
to complete the questionnaire. Two thirds of these Children‘s the Children’s University, the location in which the Children’s
Universities are in German-speaking countries, one third is sit- University organisation takes place, the lecturers’ backgrounds,
uated in other countries. 68% of the Children‘s Universities are the Children’s University’s venue, …
in Germany itself.
…and finally, the strong academic relationship is confirmed by
As of 1st February 2009, 95 Children’s Universities in 17 countries the fact that most participants in the questionnaire stated “Scihad answered the questions. Two thirds are situated in German ence Communication” in answer to the question regarding
speaking countries and most of them are in Germany itself, the aims and goals. The second most important aim and goal, alothers are located throughout Europe and even beyond.
though of much less significance than science communica-
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tion, was the “Broadening of perspectives” of children and their
families regarding any kind of participation in science, research
and higher education.
The fact that lectures are the most commonly offered type of
activity also points to an academic context.1 Combined with
the fact that activities in Children’s Universities take place
within a regular series, they seem to imitate typical university
life, where the academic year is subdivided into several terms
like semesters or trimesters.
In relation to the question of whether Children’s Universities
have any written concepts or other publishable papers with
the objective of documenting the work, the review confirmed
that official documentation is limited and only a small supply
of unofficial concept papers, guidelines and the like exist. The
same is true of evaluations, studies and other research activities on Children’s Universities. Thus, in both cases, only a few
papers are published.
In terms of cooperation, the results show that on one hand,
almost 80% of the Children’s Universities cooperate with external partners. On the other hand, almost 70% don’t cooperate
with colleagues, i.e., with other Children’s Universities. About
one quarter (23%) occasionally cooperates with other Children’s Universities and only 10% regularly cooperates with
other Children’s Universities.

1
In Germany and German-speaking countries, lectures are generally
regarded as a typical university activity.
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This is reflected in the expectations of Children’s University organisers regarding the EUCU.NET community: exchange.
While the category “exchange” is displayed with 51% of the responses, its sub-categories help to understand the needs and
requirements in more detail: According to these sub-categories, “exchange” pertains to the exchange of experience (best
practice) ideas (to discuss) conceptual, organisational and thematic aspects and even lectures and lecturers.
Exchanging experiences, using the community as a “pool of
ideas” and being an inspiration to each other, i.e., networking
in its literal meaning, seem to be the main issues.

Summary
To summarise the results of the entire review, first, only the answers that were given most often are taken into consideration;
they are used below to compile a “Model Children’s University”.
This Model Children’s University, it must be emphasised, connects just the most frequently provided answers; it doesn’t say
anything about how a Children’s University should be.1

1
What a Children’s University means and its aims in the sense of EUCU.NET
is written down in the EUCU.NET-Charter, available at the EUCU.NET web portal
(http://eucu.net/resources/about/the-eucu.net-charter). See also page 10.
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This “Model Children‘s University”…
was initiated in 2004/2005 by an academic institution or an
institution which has an academic background,
is organised by such an institution, is located (at least partly) at
a university or institution of higher education and has only an
academic staff.
This Children‘s University offers between 1 and 20 activities per
year (mainly lectures, but also workshops) which take place
regularly and has a target group of 7 to 12 year olds.
A written concept probably does not exist, not to mention a
published or publishable one, maybe there are some papers
for internal use; the same is true of evaluations and the like.
Furthermore, this Children‘s University cooperates with one or
several external partners (media, companies) but there is no
cooperation with other Children‘s Universities.
The pursued of principle aims are to “communicate science” to
“broaden perspectives” and to offer out-of-school learning as
well as to advertise the university holding the event.
This Model Children‘s University is a special summary but not
the essential result of the review, rather an enormous variety of
adaptations, of local traditions and developments on the site
of the individual Children’s Universities. This became known
not only in the course of the review but also through numerous informal contacts within the European Children’s University Network itself. In other words: The numerous types of
projects summarised under the term “Children’s University”
contain different ways of arranging/organising and implementing a Children’s University as well as different activities
and offers. Therefore, one Children’s University may consist of a
few lectures only, another (also) of workshops, is organised as a
summer school with extensive programmes or offers a “college-week” where children or teenagers live together for one
week and spend time together day and night at the university
campus. Some Children’s Universities even “export” their lecturers to towns that do not have their own university; others let
their children meet each other by mutual visits or excursions…

Conclusion
Children‘s Universities link universities to children and their
families and vice versa. This is what all Children’s University
projects have in common. Apart from that, the review proves
that Children’s Universities, their concepts, programmes and
ways of implementation, etc., appear in a huge variety with
many different facets. The same is true for their aims and goals.
Therefore, the Model Children‘s University described above
presents an image of Children‘s Universities as seen from a distance – without considering any details.
These details become obvious as soon as a “close-up” focuses
on an individual Children’s University. These close-ups help us
to understand the numerous requirements, appeals and problems of different Children‘s University projects.
Combined with the results, cooperation among Children’s
Universities is still an exception and considering the main interests and expectations of the EUCU.NET community (exchange, see above) these answers show and underline the
need for an international network like EUCU.NET and prove its
importance.
Patricia Götz and Michael Seifert
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“Children’s University is an event that broadens horizons for
primary school pupils, encourages them to study seriously
and creates conditions for responsible decision-making in
their further professional development and its practical
application.”
Ján Mikolaj, Deputy Prime Minister of the Government of the Slovak Republic and
Minister of Education of the Slovak Republic

Case studies
The foundation of the first project under the term Children’s University, the KinderUni in Tübingen in 2002, was quickly followed by several other Children’s Universities
throughout Europe. The organisers of five of those pioneering projects, the Children’s
University in Tübingen (Germany), the Children’s University in Vienna (Austria), the Children’s University in Basel (Switzerland), the Children’s University in Strasbourg (France)
and the Children’s University in Bratislava (Slovakia) founded the EUCU.NET consortium, coordinated by the Vienna University Children’s Office, for a better communication
and cooperation between each other in order to exchange their experiences. Not all of
them have developed directly at the heart of a local university (such as Comenius Children’s University in Bratislava) and not all of them work within the same organisational
framework. However, they work on mutual convergence, exchange good ideas and
strive for ideological and contentual convergence with other universities, the number
of which has meanwhile grown to more than a hundred in Europe alone.

“I consider it to be very good that Children’s Universities have become an inherent
part of academic life. The Children’s Universities lectures show kids how fascinating science can be while also motivating professors to improve their performance
with new target groups and find new ways of presentation. They also enable
universities to open up to their social contexts.”
Horst Köhler, President of Germany

Germany/Tübingen –

The „Tübinger Kinder-Uni“
In the beginning of the Kinder-Uni, there was the idea of
bringing children and professors together. Thanks to the
cooperation of Tübingen’s Eberhard Karls University and the
local newspaper “Schwäbisches Tagblatt,” in June 2002, this
idea resulted in the first-ever Children’s University in Germany.
At the Kinder-Uni, professors respond in an imaginative,
entertaining, but nevertheless academic way to ‘why’
questions such as “Why don’t the stars fall from the sky?”,
“Why are there rich and poor people?”, “Why do humans have
to die?”, “Why do we need grammar?”.
The lectures take place in an actual university lecture hall
with an audience of several hundred children. The questions
cover all disciplines and subjects taught at the well-established university with its more than 500 years of academic
tradition. Every summer since 2002, a series of weekly
lectures is given in Tübingen. They are held on Tuesdays at
5:15 pm – in Germany, lectures traditionally start ‘cum
tempore’ (Latin for ‘with time’) fifteen minutes past the hour.
300 to 800 children act as real university students: They greet
and thank the professor by knocking on their desks, get a
confirmation of their attendance by the professor’s autograph and can have dinner in the university canteen
afterwards. At the end of the semester, if their attendance is
certified, the children receive a “Children’s University diploma.”
It’s not only professors from Tübingen University who hold
lectures at the Children’s University. Well-known guests such
as Nobel Prize winner Christiane Nüsslein-Volhard, the
astronaut Ernst Messerschmidt, Reinhold Würth, head of the
international Würth company, as well as the former German
Minister of Justice, Herta Däubler-Gmelin, have presented
their respective fields.

And the lectures for children are not all that Tübingen’s
Children’s University has to offer. In 2004, a Children’s
University Researchers’ Day was established to give children
first-hand insight into the research done at the various
university departments and to let them assume the role of a
researcher themselves. In small groups they conduct
experiments with microscopes or liquid nitrogen, classify
plants, analyse bones or become little doctors and philosophers. All in all, about 25.000 children have participated in the
Children’s University lectures and about 2000 have experimented in labs.
Tübingen’s Children’s University is also tied to the surrounding region. It has branches in the small towns of Schramberg
and Haiterbach in the Black Forest as well as in Weil der Stadt.
By giving lectures in these and other towns, professors from
Tübingen take the successful concept of Children’s University
to places which do not have their own university.
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The model of Tübingen’s Children’s University has been taken
up throughout Europe. The Children’s University in Tübingen
was awarded several prizes, among them the 50,000 €
Descartes Prize for Science Communication by the European
Union 2005, the ‘PR-Fuchs’ (PR Fox) 2003 for the most
successful public relations campaign carried out by a
university as well as the title ‘Ort der Ideen’ (Place of Ideas) in
a competition by the German government.
Why did the University of Tübingen establish a Children’s
University? Because it has an obligation towards society and
wants to present its work to the public. As one of its central
concerns, Tübingen University wants to show its willingness
to enter into a dialogue with society as a whole. It aims at
presenting itself as an institution that is open to the general
public and that wants to reduce the reservations people
might have against it. Opening up towards children meets
this aim in the most radical way possible. In attending the
Children’s University events, young people are familiarised
early on with academic problems and methods as well as the
profession and the way of life of a researcher– and it’s these
children who will eventually become the young academics of
the future. The university can make use of the Children’s
University to get the attention of potential students from a
very early age and to motivate them to take up university
studies. From a practical point of view, the Children’s
University helps to reduce apprehensions with respect to
future studies and can convey information about available
study programmes within the experiences of pupils.

❉ www.uni-tuebingen.de/kinderuni
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Austria/Vienna –

The „KinderuniWien“

History/Background
KinderuniWien (Vienna Children’s University) was realised for
the first time in the year 2003. The original idea of the
Kinderbüro Universität Wien (Vienna University Children’s
Office) was to create an innovative form of child care during
the summer holidays and is founded on a pedagogical
concept rather than a public relation activity. The Kinderbüro itself was established as a consulting and service
institution for all kinds of parents at the University of Vienna.
One basic goal has always been to lobby for children in the
academic environment.
It took two years to launch the first Children’s University
activities in 2003. In the first phase of project planning, the
collaboration with the communal youth organisation
wienXtra led to an open approach – KinderuniWien is open
to all children in Vienna and not limited to the university
entourage as initially projected – and is free of charge.
Starting in 2003 with 1036 children attending 65 courses of
115 teachers from various universities, the latest Kinderuni
Wien hosted 3,929 children for 416 courses at four universities. All in all, 26,715 course seats have been provided over a
period of two weeks in July 2009.
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Concept and Experiences Made
Beside the fact that the University of Vienna intended to
create an attractive childcare offer for their employees, the
objective of the KinderuniWien was to open up the university
and bring children together with researchers. By means of a
very wide range of scientific fields (e.g., 37 different scientific
areas in 2009, including humanities, social and cultural
sciences, life sciences, technical sciences…) and different
methodological approaches such as lectures, seminars and
workshops, university and scientific life is simulated as close
as possible. This incorporates the imitation of registration and
student IDs. All courses are held at university venues like the
cafeteria, laboratories, lecture halls and a final degree ritual in
the grand ceremonial hall of the university.
Cooperation with the young advisors forms an important
part of the organisation of the KinderuniWien. The Kinderuni
Beirat (Children’s University Advisory Board) consists of a
mixed team of children between the ages of 8-12. They
counsel the organisers in regular meetings on the design of
the Children’s University and take part in the initial press
conference. Children too old to participate can join the
KinderuniWien-Alumni and become assisting helpers
bringing valuable experience from earlier years and raising
new questions.
Special programmes like target-oriented communication
involve children with special needs and children with
migration and/or underprivileged backgrounds. Gender
aspects are reflected amongst other things, by deliberate
wording in all print materials, gender issues addressing
courses and a special “girls-day” at the Vienna University of
Technology.
The project is evaluated by analysing the registration data.
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Recent Developments and the Future
The KinderuniWien grows every year. In addition, Vienna
University Children’s Office searches for interconnection with
many other institutions and projects. By means of regular
reviews, supported by various feedback and evaluation
tools, and increasingly through exchanges with partners and
collaborators, the Vienna University Children’s Office seeks
to maintain or improve the quality of their projects. New formats and approaches are consistently developed and piloted,
e.g., the setting of thematic priorities during a Children’s
University season helps to offer interrelated courses and has
sponsoring benefits. An important trend for the future is the
development of additional science-related activities for other
age groups and beyond the summer holidays.

❉ www.kinderuni.at

France/Strasbourg –

The „Kids University“

Kids University is a pilot operation in France, proposed every
year since 2005 by the Jardin des Sciences, the Department
of Scientific Culture of the University of Strasbourg. It takes
place during National Science Week in Strasbourg, “la Fête de
la Science”. The objective is to open the university, its museums and its research laboratories to primary schools, school
children and high school students to help them discover
the world of science and research. Fascination with science
begins with curiosity, generating such questions as: «What
makes robots clever?», «Why do we speak of ‘thin’ air?» or
«Why don’t the stars fall from the sky?» During Kids University, the planning of the day recreates an exciting plunge in
student life, changing children into junior students for a day.
It aims to show that university is an institution with a positive meaning. In this way, 200 to 400 children are welcomed
every year on the university campuses.
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History / Background:
The League of European Research Universities (LERU)
launched the initiative KIDS UNIVERSITY in 2005 in 10
Universities from 8 EU-countries and Switzerland. The LERU
institutions participating in the project were the Universities
of Edinburgh, Geneva, Helsinki, Leiden, Leuven, Milan, Oxford,
Strasbourg and the Karolinska Institute in Stockholm. Since
2006, despite the absence of European coordination, the Jardin des Sciences of the University of Strasbourg has offered
children and young students a half-day immersion into the
life of real scientific students.

The Jardin des Sciences, University of Strasbourg:
The Jardin des Sciences of the University of Strasbourg is a
special department dedicated to science communication.
The objectives are to develop simultaneously the services
of a science centre, a collection museum and a centre for
scientific and industrial culture. It offers a wide range of
activities: temporary exhibitions, Internet websites, preservation of scientific heritage, coordination of local and regional
events, organisation of science festivals and European project
coordination and participation (EUSCEA, Researchers’ Night,
EUCU.NET…).

Special Activities for Schools:
The Jardin des Sciences of the University of Strasbourg can
rely on a team dedicated to the conception of activities for
schools, designed with the help of a staff of secondary school
teachers. Kids University is a part of these activities. Schools
come to visit science museums in the university. Kids University is an extension to add the discovery of the university as
an institution and its laboratories. The geographic proximity
of Strasbourg with Germany and especially the University of
Tübingen also explains the import of the concept of the German Children’s University.

An Exciting Programme for Junior Students:
Kids University is a programme funded by the university and
decentralised territorial administrations. First, a call for participation to host Kids University is sent to laboratories, university research institutions, science museums and lecturers.
There are no specific thematic sessions; subjects are defined
according to the partners involved. The second step is the
call for participation to children thanks to a special website.
Kids University only works with school classes, no individual
children. Finally, the third step is the draft of the half-day
programme for each school class including a presentation in
a lecture hall, distribution of a mock student ID, workshops in
laboratories and/or science museums.
Different types of workshops and visits are proposed.
Children can enter and assist in hands-on experiments in
laboratories usually closed to the general public. The workshops allow kids to perform the same experiments that are
currently performed in research labs. Children are also active
in the University museums. For instance, in the planetarium,
they can explore the backstage area and manipulate the
machines in the screening room. The scientific collections
and museums of the University (a planetarium, an observatory, a museum of zoology, a museum of seismology, a
botanical garden, collections of mineralogy and Egyptology)
have pedagogical value for students. During Kids University,
children are study just like students.
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Recent Developments and the Future:
Kids University receives positive comments from teachers,
children and researchers, as well as from official educational
institutions. Other French Universities have expressed their
interest in developing a similar experience. Convinced of the
fact that Kids University raises and stimulates the curiosity of
the children, the Jardin des Sciences will extend the operation by promoting the participation of all types of University
teaching programmes and field experiences.

❉ http://science-ouverte.u-strasbg.fr/KUSweb/

Slovakia/Bratislava –

The „Detská Univerzita Komenského“

The main organisers are: the Max Reinhardt Foundation, the
Arena Theatre and Comenius University in cooperation with
the Slovak National Museum, the Slovak National Gallery, the
major Slovak newspaper Pravda and Slovak Radio.
The programme is open to children aged 9 to 14. Application
forms are published in newspapers and on Internet so that
almost anyone can apply. Upon registration, each child is
given a sort of “school uniform” – a Children’s University T-shirt
and a baseball cap.
Children’s University courses run every Wednesday during the
months of July and August, when both theatres and the
children are on holiday leave. The programme consists of 9
lectures in 9 weeks presented by Slovak and foreign university lecturers.
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The first lecture is always after a matriculation ceremony,
while the last one is followed by a graduation ceremony.
Both ceremonies take place at Comenius University’s main
auditorium, giving them a flare of a gala event. The remaining 7 lectures take place at the Arena Theatre. To qualify for
graduation, a child student must attend at least 6 lectures.
The lecture topics are based on real subjects and are
presented by university professors and associate professors.
Each lecture lasts from 30 minutes to 1 hour and often
includes an experiment, demonstration or practical exercise
to bring the subject closer to children and to make it more
interesting. Lectures are followed by a general discussion
with the children during which many additional questions
are answered by the presenters.

Each lecture is broadcast on Slovak radio, published on
Internet, in Pravda, the Children’s University Yearbook, and on
a DVD-ROM.
Besides the lectures, the programme also includes accompanying events, such as a visit to the Slovak Parliament
where children try out plenary voting; a trip to Prague which
includes a visit to Charles University and Prague Castle;
architecture workshops; a karaoke show; a musical workshop
which was later transformed into a children’s musical and a
hip-hop musical and staged at the Arena Theatre; a music
concert and movie; a visit to a hydro and nuclear plant; a visit
to a zoo; an afternoon in the Slovak National Gallery, the Slovak National Museum, the Slovak National Bank and various
trips around Slovakia.
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In 2005, the organisers of Comenius Children’s University
received the Slovak Humanitarian Council Award, which is an
annual prize given to exceptional projects in the field of
humanity and charity.

❉ http://duk.sk

Switzerland/Basel –

The „Kinder-Universität Basel“

In September 2002, one of us read a report about Germany’s
first Children’s University in Tübingen. He became interested
in the idea as it coincided with the efforts of Basle University
to open up to the public by offering lectures to seniors and a
lecture series of the University Hospital on “What I have always
wanted to know.”. He contacted Prof. U. Gäbler, the rector of
the University, and they agreed to try out lectures for children
as long as no costs were involved for the University.
The concept was defined in accordance with the Tübingen
concept. The lectures are aimed at children between 8 and
12 years and attempt to arouse interest for academic subjects,
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introduce young people to the university and encourage
them to remember university as a place for joyful and lifelong
learning. Children should experience early that academic
study means learning on a free basis because of never-ending curiosity, which the university tries to satisfy. The lectures
are designed to make children think instead of increasing
knowledge that can be tested. They do not compete with
schools nor are they considered as an encouragement for the
gifted. By telling their families and friends about their
experiences at the Children’s University, children help to
influence the public’s view of the university positively and
strengthen support of the university in the whole population.

An organising committee consisting of two retired professors,
a member of the university office for public relations, and a
sub-editor of the BASLER ZEITUNG were founded. Following
the Tübingen model, the members of the committee first
collected “children’s questions” (why-questions) suitable for
lecture topics. By now, we have a collection of 180 questions,
which we pass on as non-committal suggestions to the
lecturers.
Although many primary schools are closed on Wednesday
afternoons, we have chosen Tuesday as lecture day so as not
to compete with music and sports activities children tend to
do on Wednesdays. This means lectures cannot start before 5
p.m. In order to get the children home before dark, we limit
lectures to the summer term. The lectures are read in our
largest arena-like lecture hall, which has 450 seats.
A website, which is a part of the Basle University website, has
been established (www.unibas.ch/kinder-uni). Lectures are
announced on this website including a guestbook, which children can comment in to let us know if they like the lectures.
Several weeks before the lectures begin, the time table and
topics of the lectures are distributed to the media by the
university’s office for public relations.
Children can apply by postcard or email and should do so
quickly because there are only 450 seats. They get their passes on a “first come first served” basis. We find it very important
that children attend with pleasure and out of their own free
will. Adults accompanying them are not allowed into the hall.
They are asked to wait in the cafeteria next door.
As confirmation of their registration children receive an “index”
containing the photos of the professors and the titles of their
lectures, which can be stamped before and signed by the
professor after each lecture. They receive this index together
with a transparent envelope and a coloured ribbon labelled
“Children’s University Basle”.
The signal for the start of the first Children’s University in
Basle was given on March 10, 2004 by a statement to the
press, which triggered considerable interest in the media of
the Basle area including the German neighbourhood. At 4
p.m. on March 11th, the 450 seats had been claimed. Two
days later, 1500 applications had reached us mainly by email.
As a result, we decided to hold each lecture twice.
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The lectures are free of charge. The costs for the infrastructure
(lecture hall, website, and correspondence regarding
registration) are shared by the University and the University
Hospital. The lecturers do not receive any payment. Other
costs (printing costs for records of study, ribbons, and small
presents for the children) are covered by sponsors.
In 2010, Basle University will celebrate its 550th anniversary,
and Children’s University will take part in special events.

❉ http://kinderuni.unibas.ch

United Kingdom/Liverpool –

The „Champions Programme“
“The Champions Programme has opened
my eyes to so many opportunities; I understand that to get to university I have to
concentrate at school now!”
(Year 10 pupil)

…Making a Difference: A long term and targeted
programme with proven results

Throughout this progressive three-year programme
learners will:

The Aim Higher Greater Merseyside-funded Champions of
Learning Programme is an innovative three-year programme
at the University of Liverpool which has been proven to have
a positive impact on the young people involved. The project
works across Greater Merseyside with individual learners who
are capable of high achievement but are currently unlikely to
progress to higher education. We want our belief in these
young people, their schools and communities to be realised
by their understanding that higher education is a genuine option for them.

❉❉ Become familiar with the concept and vocabulary of
higher education;
❉❉ Have increased aspirations and a greater recognition of
the choices available and how they impact on career
opportunities;
❉❉ Be ready to take increasing responsibility for their own
attainment;
❉❉ Enhance their personal, communication and leadership
skills;
❉❉ Have experience of working in a higher education
environment with academic staff in a variety of curriculum areas;
❉❉ Continue to develop a positive learner identity which is
reflected in increased motivation and goal setting;
❉❉ Apply their understanding of preferred learning styles,
study skills and exam techniques;
❉❉ Become equipped to deal with the transition to post 16
education;
❉❉ Have an enhanced understanding of student life,
including student finance; and
❉❉ Understand that the University of Liverpool believes in
them!

What is Champions?
Our project delivers a programme that builds confidence, selfesteem and key skills, as well as raising aspirations and increasing awareness of higher education.

“Without the Champions Programme, I feel the young person
would have just drifted through key stage 4. Instead he was
focused on his goal to get to higher education.”
(Year 11 Teacher)
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“Being part of Champions has made me eager to do my school work. It has opened my
eyes to higher education and given me something to aim for.”
(Year 9 pupil)

Eligibility Criteria
To participate in the Champions Programme young people
must be in the Aim Higher cohort and:
❉❉ Have the potential to go on to higher education, although
their current results may not reflect this.
❉❉ One (or more) of the following must also be true:
❉❉ The young person is eligible for free school meals;
❉❉ The young person is disabled;
❉❉ The young person is a Looked After Child/in public care;
and/or
❉❉ The young person’s parent(s) have not participated in
higher education.

We expect commitment from young people
The majority of activities take place outside of school hours,
therefore the young people have to demonstrate considerable commitment by giving up their own time. We recruit from
a number of schools across Greater Merseyside and our Champions build a network of new friends. This bond with peers
from different areas and backgrounds supports them in their
individual learning journey.

Championing choice
The Champions Programme embraces choice and we are
committed to enabling young people to make the right choices in later life. Throughout the three-year programme, young
people take part in a range of interactive activities that expands their knowledge of higher education, enables them to
make more informed decisions about their future and develops the skills they need to be successful in post 16 education
and beyond. This includes campus visits, in-school sessions,
GCSE revision booster sessions and a range of residential experiences at both the University of Liverpool and other universities in the UK and Europe.

69

WHITE BOOK _Case Studies

Believing in parents and supporters
Our programme recognises the vital role of parents/caretakers
as supporters and influencers. We seek to involve them at all
stages and celebrate with them at our annual end of year
event. This is what some of our parents have said about the
project:

“The Champions Programme has encouraged my son to focus on his education
and take charge of his own decision
making for the future.”
“The Champions Programme has motivated my daughter to in stay in full time
education when school finishes. We have
found that she cares more for her education since starting Champions.”

Children‘s University Students Report:

A Learning Journey to the University of Amsterdam

Champions visit to the University of
Amsterdam

On Monday 28th September 2009, a small group of Year 11
Champions students were invited to present at the EUCU.NET
Networking Days held at the University of Liverpool.
The group was made up of Samantha Breen, Rachel Clark, Sarah Davies and Chelsea Herbert, who are all in their third year
of the Champions Programme. Samantha, Rachel and Sarah
are from The Oldershaw School in the Merseyside borough of
Wirral and Chelsea is from Halton High School in the Merseyside borough of Halton.
The students are from schools and neighbourhoods were progression to higher education is rare and they will be the first in
their families to go on to higher education.
The students worked together to present the story of their
learning journey with Champions and the barriers that they
have been able to overcome with the support of the Educational Opportunities Team at the University of Liverpool.
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Sammy: Hello, my name is Sammy!
Rachel: Hello, my name is Rei!
Chelsea: Hello, my name is Chelsea!
Sarah: Hello, my name is Sarah! We are here
today to talk to you about being on the Champions programme.
Sammy: We are in our third year of Champions now. Over the years we have been part of
loads of activities that have really helped us to
see how school and university are important
for our future.
Rachel: In 2007, when we were thirteen years
old, we got to spend the day here on campus experiencing a
day in the life of a university student! We looked around the
university and spent time with real students who answered all
our questions, and they told us what university is REALLY like.
Chelsea: The best part of the day was a lecture called ‘Science
is Cool with Liquid Nitrogen’, which took place in a real lecture
theatre! It was good to see how teaching at university is so
much different from school!
Sarah: For me, one of the best bits of our first year in the programme was the Residential where we got to stay over at the
University Halls of Residence and live like real students!
Sammy: During the day we went to lectures about Archaeology, Chemistry and Vet Science! And in the evening we went
to a disco and made loads of new friends. It was cool and it
showed me that university was something I could aim for!
Rachel: The students who spent lots of time with us were really nice and told us about their personal experiences and what
it was like to live away from home! They made me feel confident about going to university. It showed me that I could fit in,
that university is for people like me, and that I should work hard
now at school. In our second year with the Champions we got
to travel outside Merseyside to the University of Huddersfield
where got to see what life is like at another university!
Chelsea: The trip to Huddersfield University was my first time
away from my family. Before the trip I felt scared about the
idea of moving away to go to university, but now I feel braver
about it!

Amsterdam

The University of Amsterdam

Sarah: Then we got to enter a competition to win a place on a Chelsea: My favourite part of the trip was visiting the Univertrip to Amsterdam. We all had to do presentations about our sity of Amsterdam on the second day. When we were at the
time on the Champions programme and what the trip to Am- University Of Amsterdam we went to the 3D Cave. I really
sterdam would mean to us.
liked it because it was interactive. At the 3D Cave we saw all
Sammy: Twelve of the best presentations were chosen; all sorts of things like Ancient Rome and the Centre of Brussels
three of us were lucky enough to win places on the trip!!!!
and a canal. We also went to see the Super Computer in the
Rachel: I wanted to go to Amsterdam because I love seeing dif- same building as the 3D Cave.
ferent cultures and I’d never been to a university outside the UK. We then went to see the tomato plants at the Giant Green
Chelsea: I wanted to go because it would broaden my hori- House where they genetically modified the genes in the tozons and my awareness of university.
matoes to make them taste better. We also saw the library and
Sarah: I wanted to go because I wanted to see what a univer- got a chance to talk to some students at the Student Union.
sity was like outside Liverpool, and what different courses they The university was really modern, completely different from
had to offer.
what we saw when we had a look around the University of
Sammy: I really wanted to go to see what different courses Liverpool. Looking around the university made me think about
there were in different countries, and I wanted to go on a going to university outside Liverpool and the UK. I am now
plane for the first time!!!
looking at going to university in Belfast to study Forensic Science!

Anne Frank Museum
NEMO Museum
Sammy: My personal Favourite part of the trip was the Anne
Frank Museum.

“My father, the most adorable father I’ve ever seen,
didn’t marry my mother until he was thirty six and
she was twenty five. My sister Margot was born in
Frankfurt am Main in Germany in 1926. I was born on
June 12 1929”
That was an extract from Anne’s Diary. Not many people know
about what really happened. The house that Anne lived in with
her family is one of the most historical landmarks in Amsterdam. Champions took us on the tour; we learned a lot about
Anne and her family and the friends that she lived with over
the two years that she wrote her Diaries. There’s a lot more to
the story than just a bunch of people living in a room.
No one really thinks about how they paid for food or the other
necessities of living in silence. In truth, they had their own
company, but they paid their friends that were German to
keep their business going. They sold powered jam that you
just add water to.
We also found out that she was in love with one of the people
she was staying with, but his family didn’t agree with the relationship.
We found out a lot of interesting facts about Anne Frank and
the tour of the house in which she stayed was very fascinating.
On the tour we learned not just the facts about what happened
but about the people so that the story became more real.
From Champions we have learnt a lot about the war but we
got a main insight into the lives of people who were living on
the worst side of the war.
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Sarah: My favourite part of the trip was the NEMO Museum.
When you are in there it is really interesting and you learn
loads. I don’t like science in school but I really liked the Nemo
Museum. It’s not boring and it doesn’t feel like you are learning like you do in school.
I liked it all, but some of the best bits were the Codename:
DNA, where I could see what I would look like in 30 years time.
It also allowed me to find out more information about how
DNA affects everyday life, from things, such as why I am the
way I am, to why and how cancer affects our bodies.
I also enjoyed walking around all of the exhibitions because
science has never really appealed to me and when I am in
school I don’t really get excited by the world of science. But at
NEMO it all appealed to me and I took my time walking around
the exhibitions and taking part in all of the activities that were
available. This was because science came alive and allowed
me to learn in a fun and practical way. This included… Soap
bubbles , Chain Reactions and The Drink Driving Simulator.
I really felt inspired by my visit to the Nemo Museum and
opened up my mind to science as being a fun and enjoyable
subject.
Rachel: I on the other hand, really, really enjoy science, so when
I first found out we were going to the NEMO Museum, I kind of
boasted about it to my mate Alex who is also mad about science. The thing that I love most about the science museum
was the fact that I got to share it with my new friends.
We all agree that the trip was so much fun! It was an experience that we will never forget. We are now going to tell you
about our personal journeys through the Champions Project.

Personal journeys

Sarah

”

In my first year of Champions, Deonne talked
about dreams and aspirations, about university
being an option for the future and what to
expect from Champions. We also went on a
residential where we experienced what it would
be like to be a university student.
Since then, we’ve been on another residential
to Huddersfield University, and then to Amsterdam. Going to Amsterdam was a great opportunity and made me more aware of what options
were available to me, when thinking about
university, even moving abroad!
Before Champions, I used to get in trouble in
school, miss lessons and not care about school.
Champions has made me realise that school is an
important part of your life and has made me
more focused on my school work and what I want
in the future. In some of the sessions, Deonne
made me more aware of what financial help is
available to me in the future. This really helped, as
I thought it would be very expensive. I used to
think that only really clever people went to university, but now I realise that as long as you work
hard anyone can go.
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Sammy

”

Champions has helped me a lot as a person. I
wasn’t very confident in school, in doing presentations or with new people. Champions has given
me loads more confidence, especially presentation and interview skills. It has also given me the
opportunity to meet loads of new people, some of
whom have become really good friends.
Champions helped me understand that there is
more for me in my future; that I can aim higher
than a job straight after school. I see now that I
can go to university and study for a job that I will
really enjoy. I now want to study Ichthyology,
which is marine life research, and then I want to
travel to America to investigate the behaviour of
dolphins.
Champions has taught me to take control of my
own future and not just leave it to chance!.

Rachel

”

Hi, I’m Rachel. My life of a youth is different from
other people’s; my parents were constantly
splitting up and getting back together and we
always had to move for a “new start”. This made
me more anti-social and care less about school
and more about having fun.
After another split up and back together moment
from my parents, they decided to move
up here to the Wirral. I was thrown into an alienlike world; I had no friends, no knowledge of the
area. It was very daunting; if you are thrown in a
world where you are immediately known as an
outcast, you will do anything to fit in, and because
of that it made me even more anti-social.
When I started secondary school I isolated myself
from other people, I would always sit by myself
when eating lunch and I became this shy person
who didn’t want to talk to anyone. It took me a
while to finally open up to someone.
When I went into year 9, I was given an opportunity to do this Aim Higher Project, I thought why
not, I might as well do it.
I’m glad that I took this opportunity. Because
of Champions I realise that I didn’t have to
change who I was to “fit in” I could just be myself.
It also helped me lose my shyness altogether, as
for one I’m standing in front of you all without
hesitation. I also become this loud mouth that I
am today. It also opened up a whole new world to
discover and because of the Amsterdam trip I’m
now thinking of going to university abroad.
Let me say this now, this Champion’s project will
never give up on anyone who enters; they stay
with you until the very end. To end this long
speech, I would like to thank all the staff here at
Champions for helping me become the person I
am today.
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Chelsea

”

I have been in the Champion’s Project for three
years now. Before I started the Champions Project
I was bunking off school, but now I stay in school.
And I didn’t have much of an idea about what
university was and what the life around university
was like, but since I have been in the Project and I
have more of an idea about university and what
life is around university.
Also while I have been in the Champions Project, I
have become more confident when meeting
new people and I have also made a lot of new
friends from all different schools over Merseyside.
I think what has made me more confident is that I
was the only girl attending the Champions Project
from my school, so I have been interacting with
other girls from different schools. Not only have I
gained all this, I also know what I want to do when
I leave school now which is forensic science.
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Colombia

“This event was great
and we can’t wait to
go to university.”
Maxime, 13 ans

Canada

“Pupils could see interesting experiments
with high quality equipment and meet
passionate researchers.”
Oliver Deladerriére, school of Villé

Children‘s Universities Projects and
Mini-Profiles at a Glance

Austria 		

1

2

3

FHV Kinderuni
Vorarlberg University of Applied Sciences
www.fhv.at/kinderuni

Dornbirn

University for Children Graz
all Universities of Graz and FH JOANNEUM
www.kinderunigraz.at

Graz

Young University

4

IMC Youth University Krems
IMC University of Applied Sciences Krems
http://jungeuni.fh-krems.ac.at

5

Children’s University Linz – Studying with Theo and Sophia
Catholic-Theological Private University
www.ktu-linz.ac.at/kinderuni/

6

Children University 2006
University Salzburg, Children Office
www.uni-salzburg.at/unikid

7

KinderUniSteyr

Innsbruck

The “Junge Uni Innsbruck” (JUI, jungeuni.uibk.ac.at) is an initiative of the University of Innsbruck (Austria) with the object to
raise the interest and the motivation of children and young
people between 6 and 18 years in science and technology, to
develop and administrate science communication activities
and to work together with other institutions in the field of science communication. A special point in our work is also to attract children and young
people from the rural context to science. The activities of the JUI are visited
by more than 10.000 visitors every year. More than 400 scientists, technicians and students of the university cooperate with the JUI.
Our main objectives are: a) Stimulating young people on local and regional
levels to become involved in science by showing that science is a natural human activity, which is fun and exciting, b) Presenting research and its results
in common language, and using simple methods that the audience can apply at school or at home, c) Demonstrating how scientific investigations work
and can solve well-defined problems, such as those facing modern society,
d) We encourage a ‘hands-on, brains-on’ approach to the pedagogy. The
method is based on enquiry based teaching. The integrated methodology
should help to develop critical thinking skills e.g. argumentation and discussion, and materials to encourage children to really ‘work like scientists’, e) Increasing the public understanding for science, technology and humanities

Krems

Linz

Salzburg

Steyr

In 2004, the Institut für Angewandte Umweltbildung (IFAU),
Steyr, seized the idea of the Children’s University, and in cooperation with Museum Arbeitswelt, Fachhochschule Steyr
and Kinderschutzzentrum WIGWAM organised the first
KinderUniSteyr.
The aim of KinderUniSteyr is to get children and teenagers in contact with
scientists and researchers outside the campus.
Science means being curious, asking questions, appropriating new knowledge and searching for new insight. The young students not only come into
contact with science, research and culture – they themselves become researchers. Childlike curiosity is the basis, the Children’s University the framework. “I have to go school, but I’m allowed to go the kid’s university,” one of
the young participants sums up. In 2004, the Children’s University was but a
pilot project, but by now this education event has become an institution the
region of Steyr can’t even imagine doing without.
The KinderUniSteyr will take place for the seventh time in 2010 (30/08 to
02/09). More than 900 students participate each year.

Project Start: 2004
Organisation name: Institut für Angewandte Umweltbildung
Internet adress: www.kinderunisteyr.at
Project start: September 2001
Organisation name: Bureau of the Vicerector for Research/
Department for science Communication
Internet Address: http://jungeuni.uibk.ac.at
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8

Children Arts University		
University of Applied Arts Vienna
www.kinderunikunst.at

Vienna

9

Childrens University on Tour

Vienna

Vienna Children’s University on Tour is a project
of science communication for children in public spaces. Children engage with science and
humanities in their immediate environment –
e.g. in parks, playgrounds or youth centers. The project started in summer
2007 as a complementary project to the Vienna Children’s University with
the aim to include children of diverse social background: Children’s University on Tour addresses children from the periphery and underperforming
groups that haven’t had any contact with science yet and without a concrete idea of what a university is. The project approaches especially children
from families with no academic and/or with a migratory background.
The core target groups are children between the ages of 7 and 12 years.
They have the possibility to participate in special children’s lectures held by
scientists and researchers in a mobile lecture room and to conduct handson-experiments themselves. These activities are supported by tutors and are
characterised by a low tech and low cost conception. At the info point the
children and their parents get information on universities and research.
Children’s University on Tour operates in close cooperation with youth centers and is based on an easy access philosophy.

During this five years of work, EAFIT Children’s University has evolved in two
stages as follows:
Meetings (for children from 7 to 13 years old): A total of 200 kids attend
to the meetings during the first year (eight Fridays, one each month, from
March to November). They are previously registered and divided in eight
groups by age. School teachers also participate in a group and develop the
same activity the children do.
In every meeting we answer a different question in three specific moments:
workshop, living classrooms and conversations with the professor.
Expeditions (for children from 12 to 16 years old): Kids develop their research
project in 12 annual sessions, guided by their mentors (university students
who are members of research groups), who are assessed by research professors and by the methodology and pedagogy coordinator team. Each group
goes through the next process: state of the art, research question definition,
project development and exhibition of results.

Project start: 2005
Organisation name: EAFIT University
Internet address: www.eafit.edu.co/ninos
Czech Republic	
Project start: 2007
Organisation name: Vienna University Children’s Office
Internet address: http://kinder.univie.ac.at/ontour

10 Science Youth Club

15 Children Age University
Vienna

Vienna University Children's Office
www.wissenschaftsclub.at

11 Vienna Children’s University

Vienna

Vienna University Children's Office
www.kinderuni.at
Belgium	

12 Children’s university K.U.Leuven

Olomouc

Since July 2006 the project of the Ministry of
Education entitled “Media Emphasis of Scientific Needs and of Perspectives of Scientific Studies” has been implementing with a
goal to popularise and publicly promote various aspects of the natural science and scientific research. Apart from various activities concerning the
aforesaid, the project team has organised and held the Children Age University (hereinafter the CAU).
The CAU is determined for 100 children of 9–12 years of age. An initial registration of the participants is available on the project’s website with no restricting
conditions (except the age) and the course of the CAU is free of charge.

Leuven/Kortrijk

Catholic university of Leuven
www.kuleuven.be/kinderuniversiteit/
Canada

13 Laval university

Québec

Laval university
www.ulaval.ca
Colombia

14 EAFIT Children’s University

Medellin

EAFIT Children’s University has managed to establish
new ways of appropriating and using knowledge, science and research in their target public: children, youth,
school teachers and professors. By answering questions
with dialog and using the previous knowledge from all
participants, all of them learn about themselves, their environment, their
culture and about the planet they live in.
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The CAU takes place in the Moravian Theatre of Olomouc and has got a form
of a “common” university, so it includes two semesters, a matriculation, lectures, discussions on a given issue and a graduation ceremony. The “winter
semester” consists of the lectures that have two parts: the first part deals
with the issues concerning a playhouse and all related subjects; the second
part deals with scientific presentations of all subjects being taught at the
faculty (Physics, Mathematics, Chemistry, Earth science and Biology). Individual presentations take some 90 minutes and are as much interactive as
possible to avoid simulation of ordinary school lessons.

The “summer semester” consists of five Internet chat sessions discussing the
scientific issues, which were presented at the theatre. The children can pose
their questions two hours before a beginning of the chat, the live discussion itself takes one hour. Their questions are answered either by faculty professionals
who held their presentations at the theatre or by Ph.D. students of the faculty.

four lectures were given also to children from Tartu and its surrounding.
Each year there is an excursion to broaden children’s world-view. In 2009
there was a conference on topic of today’s and tomorrow’s education – the
presenters were 8 to 62 years old. In school-year 2009/2010 we organised
some lectures for children of Tallinn, too.

Project start: 2007
Organisation name: Media Emphasis of Scientific Needs and of Perspectives of Exact Studies (MedVěd), Ministry of Education, Youth and Sports of
the Czech Republic
Internet address: www.projektmedved.eu
Denmark

16 School Service – biology, chemistry & physics

Copenhagen

Under the project slogan “’Close encounters with science” the lower secondary school service opened in the
autumn of 2005 at the Faculty of Life Sciences. The single faculty project reorganised in January 2008, using
the same conceptual platform to develop a collaborative partnership on science activities among three faculties with in the University of Copenhagen.
The objective of the organisation is to practice business
strategic communication, in the form of relevant and attractive narrative science stories, in a hands-on perspective. Science teachers choose to attend
the activities from the catalog in an educational context, always booking
online. In this way the out of school visit is incorporated in to a class theme
e.g. biotechnology or sustainable energy production. The concept is constructed in three steps:
Preparation, from relevant articles, interviews, and small assignments.
University visit/hands-on experimental activities based on real scientific stories, lasting 2½ hour
Pupil reflection and post visit material, following up on the school service
activities, when they are well back in school.

Project start: 2007
Organisation name: Narva College of the University of Tartu
Internet address: www.narva.ut.ee/lasteylikool/, Description in English:
www.narva.ut.ee/en/699896
Finland

18 Children’s University

Turku

University of Turku
www.lastenyliopisto.fi
France	

19 Kids University

Strasbourg

University of Strasbourg
http://science-ouverte.u-strasbg.fr/KUSweb/
The school service staff trains the employed bachelor and master students,
to be good ambassadors and role models for science in general, and also for
their specific field of science. The students employed are being coached on
a regular basis to develop their skills in handling the communication praxis
with the youngster attending activities with their teachers.
Last academic year 7600 pupils visited our eight different activities.
Project start: 2008
Organisation name: University of Kopenhagen – Skoletjenesten
Internet address: www.life.ku.dk/skoletjenesten
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Aachen

Student Advisory Service
www.rwth-aachen.de/go/id/hfw/

21 Children’s University Aalen

Aalen

22 UNIKIDS

Albstadt, Sigmaringen
Albstadt-Sigmaringen University
www.hs-albsig.de/aktuell/unikids/unikids_2010.html

Narva

Narva College of the University of Tartu opened the first
Children’s University in Estonia in November 2007. The
Children’s University is specifically targeted at youngsters
between 8 to 12 years of age. The lectures are held simultaneously in two languages – Estonian – the state language, and Russian – the prevalent language in Narva, in order to integrate
the Estonian and Russian speaking children.
The themes for the lectures are chosen on the basis of what is not covered
in school or what the parents might not have the insight to explain. The aim
of the Children’s University is to help the kids understand how the subjects
in the school curriculum relate to the real world and why it is necessary to
study them. The lectures not only cover exact and natural sciences but also
social sciences and humanities.
The opening lecture was given by the patron of the Children’s University,
academic and President of Estonian Parliament Ene Ergma. The Children’s
University also deals with more mundane themes such as banking and
money, and recycling and waste management.
The group of lecturers has grown in three years. Most of these people are
professors from different faculties and even different universities. In 2009
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20 Children’s University

University of Applied Sciences Aalen
www.kinderuni.htw-aalen.de

Estonia

17 Narva Children’s University

Germany

23 Chirldren’s University Bamberg

Bamberg

University of Bamberg
www.kinderuni-bamberg.de

24 Children’s University “KinderUni Freie Universität Berlin”

Berlin

Freie Universität Berlin, Division VI – Research
http://fu-berlin.de/KinderUni

25 Children’s University

Bonn

Department 8.1 – Events and Identification
www.uni-bonn.de/kinderuni

26 Kinder-Uni Braunschweig

Braunschweig

Technische Universität Braunschweig
www.tu-braunschweig.de/kinderuni

27 Children’s University

Bremerhaven

Hochschule Bremerhaven

28 Children’s and Youth’s University of Bretten Germany
Commercial Enterprise (Private Institution)

Bretten

29 KinderCampus

Cottbus

The Children’s Campus (Lecture for pupils at the age
from 6 to 12 years at the Brandenburg University of
Technology Cottbus) aim to enable children to get a
taste of university, to “experience” the flair of a university and thus to lower barriers to the university through our experimental,
scientific children‘s lectures.
Solutions to everyday scientific phenomena are presented in a child-suitable
way, and thus formative moments and experiences are created which aim
to arouse the youngsters‘ interest in natural science. On the one hand, they
satisfy the children‘s natural curiosity, are fun, and impart knowledge, on
the other hand they function as a link between the university and the public, between sciences, schools and districts. With this extension of learning
opportunities, the university wants to contribute to instructive recreational
activities for the children and add to and support learning at school.

The project started in January 2004 and is organised by the Center for General Studies (Zentrum Studium Universale an der Heinrich-Heine-Universität
Düsseldorf ).
Furthermore the Center for General Studies organises all activities in the
field of academic studies for intellectually gifted scholars.
Project Start: 2005
Organisation name: Heinrich-Heine-Universität Düsseldorf
Internet adress: www.uni-duesseldorf.de/kinderuni/

34 Children’s University Erfurt

Erfurt

University of Applied Sciences Erfurt, University of Erfurt,
Helios Klinikum Erfurt
www.fh-erfurt.de/kinderuni/

35 unikids

Essen

University of Duisburg-Essen, Event Management
www.unikids.de

36 Children’s University Fehmarn

Fehmarn

Projekt Group Children's University Fehmarn
www.inselschule-fehmarn.de/Kinder-Uni-Fehmarn.F0000.html

37 Kinder-Uni Flensburg

Flensburg

Förderverein Flensburg Regionalmarketing e. V.
www.kinderuni-flensburg.de

38 Children’s University of Frankfurt

Frankfurt
Frankfurt University, Departement for marketing and communicatins
www.kinderuni.uni-frankfurt.de

Project start: 2006
Organisation name: Brandenburg University of Technology Cottbus (BTU)
Internet address: www.tu-cottbus.de/kindercampus/

30 A Youngsters’ Guide to Chemistry

Darmstadt

Darmstadt University of Technology
www1.tu-darmstadt.de/fb/ch/cfs/index.tud

31 Merck – TU Darmstadt Juniorlab

Darmstadt

Merck KGaA and Darmstadt University of Technology
www.juniorlabor.tu-darmstadt.de

32 DUCK Deggendorf University Campus Kids

Friedrichshafen

University of the Applied Sciences Nordhessen
www.kufn.de

40 Children’s University – A project by Kinder-Akademie Fulda
in cooperation with University of Applied Sciences
Kinder-Akademie Fulda
www.kaf.de

Fulda

41 Children’s University Garmisch-Partenkirchen Garmisch-Partenkirchen
Deggendorf

Deggendorf University of Applied Sciences in cooperation
with the daily PNP (Passauer Neue Presse)
www.kinderuni-deggendorf.de

33 Heinrich-Heine Children’s University

39 KUFN = Children’s University Friedrichshafen

Communal Adult Education Centre Garmisch-Partenkirchen
www.kinderuni-gap.de

42 Justus Children’s University

Gießen

Justus Liebig University Gießen
www.uni-giessen.de/kinderuni
Düsseldorf

Every semester the lectures for children, which are
held by one of the five faculties of Heinrich-HeineUniversity, are devoted to a general topic and are addressed to children at the age between eight and
twelve. The chosen topic is discussed by professors
coming from different disciplines of the particular faculty.
The lectures’ goal is to inspire children’s interest in scientific world as early
as possible and at the same time to provide an insight into an academic
workshop. The lectures do not take place in the auditorium only. Excursions
e. g. to the Botanical Garden are also an important part of the Children’s
University at Heinrich-Heine-University.

43 Kinder Universale

Glauchau

IWS Integrationswerk gGmbH Westsachsen
www.phaenomenia.de

44 Children’s University Göttingen

Göttingen

Georg-August-Universität Göttingen
www.kinder-uni.uni-goettingen.de

45 Childrens University Haiterbach		

Haiterbach

Municipality Haiterbach
In cooperation with: www.uni-tuebingen.de/kinderuni

46 Children’s University@nta Isny

Isny

University of Applied Sciences Isny
www.fh-isny.de/de/nta-allgemein/kinderuni.html

47 Karlsruhe Childrens’ University

Karlsruhe

Universität Karlsruhe (TH)/Karlsruhe Institute of Technology (KIT)
www.pkm.kit.edu/kinderuni

48 Children’s University of Kassel

Kassel

University of Kassel
www.uni-kassel.de/kinderuni

49 Kinder-Uni Kempten
Fachhochschule Kempten – University of Applied Sciences
www.hochschule-kempten.de/kinderuni
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Kempten

50 Kids and Students University “The Future Ocean”

Kiel

“The Future Ocean” is the first kids’ university
with focus on marine topics only. Professors
from marine science faculties from different
departments of the Kiel University Cluster of
Excellence “The Future Ocean” offer insights into their work. They vividly report
on various subjects concerning the ocean and climate: global warming, robots
in the ocean, molecular mechanisms in the Cnidarian Hydra, the ocean and the
human anatomy, overfishing, marine mammals, tsunamis and other topics.
Pupils experience the excitement and fascination of marine sciences. On
each lecture, handouts are prepared in order to enable the pupils to look up
the sometimes complex content at home.
The handouts and videos are available for download on the website in German (www.ozean-der-zukunft.de). The website enables students, parents
and teachers to learn more about marine systems and about new scientific
research. The Kids’ and Students’ University is in process to be implemented
as a fixed facility at the University of Kiel. More than 1.500 students took part
in the lectures of the Kids’ and Students’ University in Kiel in 2008 when it
started. More than 2.000 students visited the lectures in 2009.
The Kiel Cluster of Excellence “The Future Ocean” is a unique research group
in Germany made up of more than 140 scientists from six faculties of the
Christian-Albrechts-University of Kiel (CAU), the Leibniz Institute of Marine
Sciences (IFM-GEOMAR), the Institute for World Economy (IfW) and the
Muthesius University of Fine Arts.

appropriated way. Beside this we popularise disciplines which are not (yet)
subjects at school. Our goal is to offer an early orientation service also for the
field of science subjects as well as for the institution university. Since 2008
we exercise a participating role model with our “Cologne Children’s University
Council” – a group of children, who are experienced in studying at our Children’s University are supporting the Children’s University team.
Project start: 2003
Organisation name: University of Cologne | Koordinierungsstelle Wissenschaft + Öffentlichkeit – KölnerKinderUni
Internet address: www.kinderuni.uni-koeln.de

52 Children’s University in Kreis Unna

Kreis Unna

County Unna
www.kreis-unna.de/nc/startseite/familie-amp-bildung/
kinder-uni-im-kreis-unna.html

53 KIDsCollege.eu

Löhnberg

City of Weilburg, Löhnberg, Weinbach in Hessen
www.kidscollege.eu

54 Childrens University Ludwigsburg

Ludwigsburg
City of Ludwigsburg in co-operation with univesities of Ludwigsburg
www.kinderuni-ludwigsburg.de

55 Children’s University

Ludwigshafen/Rhein
University of Applied Sciences Ludwigshafen
http://www2.fh-ludwigshafen.de/presse/kinderuni.nsf

56 Children’s University Magdeburg

Magdeburg

Otto-von-Guericke-University Magdeburg
http://kinderuni.ovgu.de

57 Childrens University

Mainz

Johannes Gutenberg University Mainz
www.kinderuni.uni-mainz.de

58 Children’s Medical University Mannheim

Mannheim

University Medical Centre Mannheim
www.kinder-uni-medizin.de
Project start: 2008
Organisation name: Kiel University Cluster of Excellence
“The Future Ocean” , Christian-Albrechts-University of Kiel
Internet address: www.ozean-der-zukunft.de

51 Colognes’s ChildrenUniversity

59 Children’s University Munich

Köln

Colognes’s ChildrenUniversity was
founded in 2003 under the auspices
of vice chancellor Prof. Dr. Tassilo Küpper. Since then once a year the University of Cologne invites Children from
8 to 12 for three weeks to visit lectures, seminars, workshops and continuously working project groups – especially planned and performed from our
scientists for this particular target group. These encounters with science and
scientists are based on the presumption that childlike curiosity is similar to
that of scientists.

München

The Children’s University of Munich has a multi component strategy approach: Appropriation component: We develop new educational spaces for children in terms of an open educational landscape also
outside school. Cultural component: We aim for an
opening up of universities and colleges as spaces of knowledge and knowledge production. Playful component: Learning as an event and Children’s
University as “cult” – the university as meeting point and possibility for temporary self-definition of roles.

The Children’s University of Munich creates encounters between (certified) experts and children. The experts are engaged in basic forms of public
understanding of sciences and the children experience the differences in
knowledge as an event.
So our programme wants to combine childlike curiosity with scientific problems. We do this by communicating current research results and by highlighting the diversity of scientific problems, methods and perspectives in an age-
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Project start: 2004
Organisation name: Kultur & Spielraum e.V.
Internet address: www.kinderuni-muenchen.de

60 Kinderkolleg. Workshop for Light Bulb Moments

München

Kultur & Spielraum e.V. Munich
http://kinderkolleg.de

61 Children’s University

Neubiberg

Universität der Bundeswehr München, Volkshochschule
Neubiberg-Ottobrunn
www.unibw.de/kinderuni/

62 Children’ Universtiy

Neubrandenburg

intrinsic learning motivation of each child. We create a first contact with the
institution university which reduces barriers and promotes preoccupation
with scientific issues. Ideally, this leads to an increase in the joy of learning
and knowledge acquisition, even though school classes usually do not work
like the Children´s University.
The Children´s University at the University of Trier is explicitly open to all
interested children from all school types. We offer about 30/40 courses each
summer term (april to july). The courses reflect the focuses of our university:
humanities, social, economic, historical and political sciences, languages,
geography / geo sciences, maths and computer sciences

University of Applied Sciences Neubrandenburg
www.kinderhochschule.hs-nb.de

63 Kinderuni Neustadt/Holstein

Neustadt/Holstein

Non-Corporate Initiative
www.kinderuni-neustadt.de

64 Children’s University Nuremberg

Nürnberg

Ministry of Culture and Recreation Nuremberg
www.kuf-kultur.de

65 Children’s Campus

Osnabrück

University of Applied Sciences Osnabrück
www.kindercampus-osnabrueck.de

66 Children’s University

Pforzheim
Project start: 2004
Organisation name: University of Trier
Internet address: www.kinderuni.uni-trier.de

Pforzheim University, Public Relations Office
www.hs-pforzheim.de/kinderuni

67 Childrens University Potsdam

Potsdam

University of Potsdam
www.kinder.uni-potsdam.de

68 University for Children

Regensburg

Riesa

Rostock

Saarbrücken

Saarland University
www.uni-saarland.de/de/info/schueler/schueler-angebote/kinder-uni.html

72 Junioruniversity

Salzgitter

AWO Junioruniversität gGmbH
www.junioruniversitaet.de

73 Children University at Schramberg

Schramberg

Youth- and Children Office
www.juks-online.de

74 Children’s University Stendal

Tübingen

79 Children’s University Tuttlingen

Tuttlingen

Otto-Hahn-High School / Aesculap AG
www.kinderuni-tuttlingen.de

University of Rostock
www.kinderuni-rostock.de

71 Childrens University Saar

78 Tübingen Kids-Uni
University of Tübingen
www.uni-tuebingen.de/kinderuni

University of Riesa for Children e.v.
www.kinderuni-riesa.de

70 Childrens University of Rostock

Trier

University of Applied Sciences Trier
www.fh-trier.de/go/kinderuni

University of Regensburg
www.uni-regensburg.de

69 University of Riesa for Children e.v.

77 The New Children’s University

80 Ulmer 3-Generation-University

Ulm

The Ulm 3-Generation-University (u3gu)
provides an opportunity for children together with seniors and scientists from
Ulm University to get a taste of natural phenomena. Together they go on a
discovery tour through the University and learn new and interesting things
about natural science and technology. They take part in lectures, conduct
experiments and learn at first hand how teaching and research at the university are done.
Scientific Kids: Pupils (10 to 14 years old) from Ulm and the region of Ulm
receive introduction to natural sciences via age-appropriate methods of “discovery learning”. Especially girls are motivated to discover these disciplines
for themselves.

Stendal

Winckelmann association e.V. + College Magdeburg-Stendal
www.kinderuni-stendal.de

75 Kinder-Uni Hohenheim-Stuttgart

Stuttgart

Universität Hohenheim and Universität Stuttgart
www.uni-hohenheim.de/kinderuni.html

76 Children’s University at the University of Trier

Trier

The Children´s University
at the University of Trier
was founded in 2004 within the governmental programme of “Kinderfreundliches Rheinland-Pfalz”
(www.kinderuni.rlp.de). She aims to indroduce children with inquisitive
minds between the ages of ca. 8 and 12 to science and scientific work in a
rather playful manner, to offer the experience of knowledge acquisition as
quite exhausting, but interesting, exciting and fun, and thus to promote the
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Scientific Staff: Scientists and students transfer their specialist know-how
in exciting lectures and demonstrations and foster the process of „learning
through research” and “discovery learning“.

Senior Consultants: The third generation are older adults who are interested
in natural scientific and technical subjects. They accompany the children in
the experiments and discoveries at Ulm University and provide help when
needed. They can participate in qualifying training programmes and thus
are prepared for this task beforehand.
Science Camps and workshops take place during holidays. Up to 80 children
spend between 1 or 5 days at Ulm University. They take part in lectures and
can carry out experiments in physics, chemistry, biology and technical disciplines under the supervision of scientists.
Many institutes of Ulm University participate in the u3gu. The ZAWiW of Ulm
University is responsible for the concept, coordinates the institutional cooperation and accompanies the u3gu by action research. The model project
u3gu (2007-2010) is financed by the Ministry of Science, Research and Arts
Baden-Württemberg.
Project start: 2007
Organisation name: ZAWiW (Zentrum für Allgemeine Wissenschaftliche
Weiterbildung) at Ulm University
Internet address: www.zawiw.de, www.u3gu.de

81 Children’s University of Furtwangen
Campus Villingen-Schwenningen
Villingen-Schwenningen
Furtwangen University, Faculty of Mechanical and Process Engineering
www.fh-furtwangen.de/fachbereiche/muv/deutsch/kinderuni/?tg=0

82 Children’s University of Furtwangen University Villingen-Schwenningen
Furtwangen University, Department Mechanical and Process Engineering
www.fh-furtwangen.de/fachbereiche/muv/deutsch/kinderuni/?tg=0

83 University For Children Weimar

Weimar

Union of schools and universitys Weimar
www.kinderuni-weimar.de

84 KinderHochschule

Wernigerode

93 Unibam Children University

Pescara

EURESA
www.unibam.it

94 Children University

Trieste

Cluster in Molecular Biomedicine
www.cbm.fvg.it/seminars/115
Lithuania

95 KUT Childrens’ University

Kaunas

Center for Academic Advancement of Kaunas University of Technology initiated the establishment of
Children’s University of KTU, which started its work
in June, 2009. Children from 8 to 12 years old are
gathered here to gain knowledge, new experiences
and also to have fun.
The main goals of Children’s University are to:
popularise the science among school children; (interest children with different sciences in their early age, so that they would be motivated in the future;
to tell children what their parents do not know and teachers do not have
time to explain)acknowledge parents about education of their children and,
also, about possibilities to gain additional education;educate future students
of our University.
Children’s University of KTU has two semesters during the year, which includes 5 lectures. Once a year we have Kids researcher’s day. Furthermore,
we produce a journal after each semester with lectures that we had. The aim
is to reach the audience, which cannot come to our lectures and popularise
science among children.
We also have an internet page www.vaiku-uni.ktu.lt where children can look
through the lectures, because all lectures are recorded, also they can download the photos from the lectures and have all information about our plans
and future lectures.

Hochschule Harz – University of Applied Sciences
www.kinderhochschule.eu

85 University Lectures for Children

Wismar
Hochschule Wismar – University of Technology, Business and Design
www.kinderuni-wismar.de

86 Childrens Science Days

Wuppertal
University of Wuppertal, Department of Mathematics and Natural Sciences
www.kinderforschertage.uni-wuppertal.de

87 Childrens University

Würzburg

University of Würzburg
www.uni-wuerzburg.de/fuer/gaeste_stadt_region/kinder_uni/

88 Childrens Academie Zittau/Görlitz

Zittau

University of Applied Sciences Zittau/Görlitz
www.hs-zigr.de/kinder/

96 Children University in Vilnius University

Ísafjordur

University Centre of the Westfjords
http://hsvest.is/

90 University Of The Young

Tilburg & Eindhoven
Tilburg University & Eindhoven University of Technology
www.uvt.nl/kinderuniversiteit

91 Unijunior

Bologna, Ferrara and Modena
Fun Science – Association non profit – scientific divulgation
www.unijunior.it
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Maastricht

Maastricht University
www.unimaas.nl/kinderuniversiteit/

98 Children’s University Tilburg/Eindhoven

Italy

University of Milan
http://www.unimib.it

Netherlands

97 Kids College Maastricht University
Reykjavík

University of Iceland
www.ung.hi.is

92 Kids University

Vilnius

Vilnius University
www.vu.lt/lt/naujienos/vaiku_universitetas/

Iceland

89 Young People´s University

Project start: 2009
Organisation name: Kaunas University of Technology
Internet address: www.vaiku-uni.ktu.lt

Poland

99 Children’s University UNIKIDS Bielsko-Biała, Lublin, Gorzów Wielkopolski,
Zielona Góra, Gdańsk, Częstochowa

Milano
UNIKIDS
www.unikids.pl

100 Lodz Children University

Lodz

Technical University of Lodz
www.lud.p.lodz.pl/index.htm

101 Children’s Opole University of Technology

Opole

We, the Children’s Opole University of Technology, want
to show that science is not boring and can be very interesting. We want to convince and at the same time encourage children to deepen their knowledge and develop talent that can contribute to the development of the
future world. The main idea of the Children’s Opole University of Technology is to inspire children to explore the world and science. Our goal is to
develop in children the capacity of logical thinking, ask questions and seek
answers.
We want children to become active, their imagination and learning able to
solve problems on their own. Besides, the idea of the Children’s Opole University of Technology is to enable contact with the University of the children
from orphanages and motivation of parents to get involved in their children’s lives to help them understand the world around them.

Project start: 2008
Organisation name: Foundation of the Malopolski University for Children
Internet address: www.uniwersytetdladzieci.edu.pl/about_us/index.html

105 The Children’s Economic University

Warsaw
Foundation for the Promotion and Accreditation of Economic Education
www.uniwersytet-dzieciecy.pl

106 Children’s University

Warsaw, Cracow, Wroclaw

Paideia Foundation
www.uniwersytetdzieci.pl

107 Academy of Young Explorers

Wroclaw

Wroclaw University of Technology, Institute of Physics
www.amo.if.pwr.wroc.pl
Portugal

108 UA Summer Academy
Project start: 2007
Organisation name: Opole University of Technology
Internet address: www.dpo.po.opole.pl

102 Children’s University in Sieradz

109 University of Minho
Sieradz

College of Humanities and Economics in Sieradz
www.wshe.sieradz.pl/index.php?page=sieradzki-uniwersytet-dzieciecy

103 ECO University for Children

Trzebinia

Unlike other Universities which are always located at
large urban centers, the Małopolski University for Children is located in a small town (15 000 inhabitants), Trzebinia in south Poland. The children come from other
small cities and villages nearby.
We commenced our activities in September 2008. There
are 170 students, aged 6-13, attending the lectures twice a month, always
on Saturday morning. From September to June there are 18 lectures over
the each academic year. The lectures take place at “Dom Kultury “Sokół”, a
multi-purpose venue hosting cultural events, including our University.
Lectures are given by academic staff members of several universities (Jagiellonian University in Krakow, AGH University of Science and Technology,
Warsaw University of Technology, University of Warsaw, and Polish Academy
of Science).
Every session lasts 2-3 hours: a one-hour lecture, a half an hour general discussion, after-lecture activities including one-to-one discussions with a lecturer or experimenting with lecture’s exhibits.
The organiser is a non-profit private foundation which operates without a
principal external partner. Our aim is to develop a permanent link between
academic community of the region, and children living in areas far from academic centers. The University Council consists of four academic staff from
Jagiellonian University in Krakow and Polish Academy of Science.
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Braga / Guimarães

University of Minho
www.uminho.pt

110 Junior University

Porto

Slubice

Foundation for the Collegium Polonicum
http://ekouniwersytet.fundacjacp.org/

104 Malopolski University for Children

Aveiro

University of Aveiro
www.ua.pt/academiadeverao/

The Junior University (U.Jr.) is a project conducted by the University of Porto (Portugal)
that bets on the promotion of culture, science and technology through the development and execution of learning
programmes and junior research projects aimed at young pupils 11 to 17 years
old. These programmes are designed by university lecturers, conducted by
monitors – undergraduate and graduate students under supervision – and
take place in July and September.

At the Junior University we offer school pupils the possibility to get acquainted with the 14 faculties and with several research centres of the University

of Porto. Here, the students can do elementary research and develop small
projects on different themes in science, engineering, humanities and the
arts. Students are not only allowed to see what’s life like at the university –
and perhaps choose their future university course – but are also encouraged
to regard acquisition of knowledge as a pleasurable activity.
The U.Jr.’s first edition took place in 2005, and it has been steadily growing –
both in the number of students enrolled and in the diversity of programmes
offered. It is the first and the largest programme of its kind in Portugal and
one of the largest in Europe, renewing yearly its success among the 4.800
school pupils that enrol in the programme.
Project start: 2005
Organisation name: University of Porto
Internet address: http://universidadejunior.up.pt
Romania

111 Children’s Science Team

Bucharest

“Health Messengers” Association
Info at: www.unico.org.ro

112 Children’s University Romania – Unico 2010

Bucuresti

Children's University
www.unico.org.ro
Russia

113 EMSCH (Economics and Mathematics School
under the Lomonosov Moscow State University)

•
•
•
•
•
•

Moscow

The Economics and Mathematics School under the
Lomonosov Moscow State University (EMSCH) was
founded in 1967. It is a non-profit organisation where
students and university professors teach science in
university halls to about 250 teenagers aged 14-17 years in after-school sessions. After graduation from secondary school many of the EMSCH pupils enroll
in the University; some of them next year return to EMSCH as lecturers.
The EMSCH focuses on economics and mathematics as well as on other
scientific fields such as psychology, literature, computer science, journalism,
etc. In 2009 there have been 40 courses taught by 90 lecturers.
Every course is a creative product drawn up by the lecturer according to his
or her scientific interests which then has to pass critical review and voting at
the School’s Tutorial Council.
Numerous additional projects such as sport activities, graduation fests, Summer Camp and the Winter Conference are included in the School’s agenda.
The main aims of the EMSCH are:
to promote academic culture, university education and science among
teenagers;
to demonstrate that learning can be funny, pleasant and creative;
to influence the educational choice of teenagers in favour of higher education;
to involve students in creative teaching, research and striving for an academic career;
to offer free-of-charge participation both to the children and the professors;
to create a community-like atmosphere and cross-generation communication thanks to the involvement of alumni.

Project start: 1970
Organisation name: Economics and Maths School (EMSCH) under the
Lomonosov Moscow State University
Internet address: www.emsch.ru
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Slovakia

114 The Children Comenius University

Bratislava
The Foundation of Max Reinhardt, Arena Theatre, the Comenius University
http://duk.sk/en

115 Prešov Children’s University

Prešov

Prešov Children’s University (PCU) was officially established in 2008 under the auspices of the Rectorate of
Prešov University in Prešov. Among the goals, that the
PCU project tries to achieve, belong: popularization of
the science and arts among little students and public;
provide young students with cultural-edifying and creativity-encouraging
activities using innovative forms and methods; get children familiar with the
university study and motivate them into life-long learning; stimulate the
child's explorative and inquiring instincts and imaginative skills and raise
children's interest in cultural heritage of the region as well as the country
within Europe's multicultural frame. About 180 children of two age groups
(age 7–10, Little Bachelors, and 10–14, Little Masters) attend the one-week
study in July, opened by inauguration and closed by matriculation. Their
study week is filled by lectures, seminars, workshops and excursions taking
place either in university lecture rooms, laboratories or outside the university
campus – museums, historical buildings, libraries etc.
As the University of Prešov consists of many different faculties – the organisers (members of the Institute of Research into Children’s Speech and Culture
at the Faculty of Education in cooperation with the members of the Centre
of Life-long Study) try to offer children the large variety of knowledge and
“study problems”. Being at its beginning, PCU project is still opened to the
new ideas a concepts that are also frequently brought by the EUCU.NET
community.

Project start: 2008
Organisation name: Prešov University
Internet address: http://pdu.pf.unipo.sk/

116 Children’s University of Zilina

Žilina, Liptovský Mikuláš

The Children’s university at the University of Žilina endeavors to conduce to solving an extra important public problem – the increase of the education level of the nation with
emphasis especially on young generation to show research
and development importance for the future public improvement. It is necessary to teach young people to think and not only to
absorb presented knowledge. It is necessary to reduce the quantity of encyclopedic knowledge and to underline the requirement of the knowledge
depth and creative mind, too.

There are many differences between the Children’s University
and the university for grown-ups.
The young “students” don’t pay
admission fees, they can choose
the lectures they are most interested in, and there are neither
exams nor grades. And the professors do not speak gobbledygook, but so that every child can
understand. And that is not easy
for them. But they enjoy their
young audience which is unsurpassable in its curiosity.

The basic aim of the Children’s university is to bring technical science to the
attention of the school age children, to eliminate their respect of such subjects as mathematics and physics, and to near them the meaning of research
and the application of its results in everyday life.
Project start: 2005
Organisation name: Faculty of Electrical Engineering,
University of Zilina, Slovakia
Internet address: http://duef.uniza.sk/
Spain	

117 Children’s University

Zaragoza

San Jorge University
www.usj.es/sitio/responsabilidad_social/social/ninos/

Project start: 2004
Organisation name: University
of Berne, Kultessen
Internet address:
www.kinderunibern.ch

Sweden	

118 Molecules do exist

Lund

The project “Molecules do exist” started in 2008. The aim is to
generate an interest in chemistry. The main activities are
chemistry shows, that is spectacular chemistry experiments
in the frame of a show. We are presently giving two different
shows. “Molecules do exist” is a one hour long show focused
on experiments using gases with plenty of time for explanations. The second show, “Molecules can be seen” is a shorter, more intense show with four
different themes: gases, color, light and fire. At the projects homepage
(www.organic.lu.se/kemishow) short movies of the experiments with explanations on different levels can be found. The Swedish names are: Molekyler
finns (Molecules do exist) and Molekyler syns (Molecules can be seen).

121 Children’s University Lucerne

Luzern

University of Lucerne
www.kinderuni.unilu.ch

122 Children’s University Zurich

Zürich

Children are open to learn new things and
eager for knowledge. The Children’s University Zurich draws on their curiosity. It supports young people to find answers and explanations for phenomena of
the world and accompanies them in completing this task – independent
of their social, cultural or educational background. The purpose is to provide
children with an insight into the world of natural and human sciences and
the University of Zurich without the pressure to perform.
Since the formation of the Children’s University Zurich in 2004, the programme has been aimed at pupils from third to sixth grade. Attendance is
free of charge due to sponsorship, allowing children from all backgrounds
to benefit from our offer.

Project start: 2008
Organisation name: Lund University
Internet address: www.organic.lu.se/kemishow/
Switzerland

119 Children University Basle

Basel

Basle University
http://kinderuni.unibas.ch/

120 Kinderunibern

Bern

Why the university for children? Wherefore, why, why
so? Children have a thousand and one pressing questions. Scientists at the University of Berne work on at
least as many answers. Berne Children’s University
brings together those who should know with those
who want to know. Researchers explain what keeps the world together, and
children discover the research adventure.
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The Children’s University is considered an additional offer to general education. At present, the programme encompasses two topical lecture series
per year (6 lectures covering a range of subject areas and various topics) for
several hundred pupils. Additional workshops were introduced during the
fall semester 2006/07. The lectures and courses are held by academic staff
members of the University of Zurich and ETH Zurich.
The Children’s University Zurich is run by a management team subordinate
to the Office of the Vice President for Arts and Social Sciences of the University of Zurich.
Project start: 2004
Organisation name: University of Zurich
Internet address: www.kinderuniversitaet.uzh.ch

Turkey

123 Ankara University Children’s University

Ankara

The Children’s University at Ankara University started in
2007 with the financial support of the Science in Society
Department of the Scientific and Technological Research
Council of Turkey with the Soil Sciences School and the
Creative Ideas programmes. The project was officially established in 2009 as first Children’s University of Turkey. It aims to support
children’s basic life skills such as scientific and critical thinking, creativity and
problem solving.

We work with potential students across a wide age range from young people in primary schools to adult returners. We develop and deliver projects
but we are also involved in research and very importantly partnership work
with other higher education institutions, schools and colleges.
The activities that we offer include overnight events, master classes, subject
specific taster days, whole year group visits and bespoke events. Young people are given the opportunity to work with our academic staff, meet current
undergraduate and postgraduate students and use university facilities such
as our science laboratories. All of our activities are designed to form part of
a progressive, developmental higher education curriculum, targeted at Key
Stages and at important points of educational transition. Most importantly,
our events are inclusive and fun!

Most activities at Ankara University Children’s University are short and longterm workshops that include both interactive presentations and laboratory
experiment and exciting and innovative learning activities. Currently 14 different workshop programmes have been developed with a multidisciplinary
collaboration of science and art departments: Astronomy School, Children
and Architecture, Children Discover Contemporary Art at Cermodern, Creative Ideas, Energy Laboratory, Human Rights Theatre, Insect Festival School,
Kid Gardeners, Original Garden Design, School of Life Sciences, School of
Philosophy, School of Soil Science, Water School and Who is Shaking the
Earth?. The workshops are offered for children aged between 5 and 14 and
each programme has special introductory activities.

Project start: 2000
Organisation name: Educational Opportunities, University of Liverpool
Internet adress: www.liv.ac.uk/educational-opportunities/

127 Young Peoples’ University

Liverpool

The University of Liverpool
www.liv.ac.uk/educational-opportunities/

128 National Children’s University (UK)

Ankara University Children’s University runs the whole year and uses its own
buildings and laboratories at the university campus. Additional summer and
winter camps are held as one-week field schools and a one-day Science Fair
is organized every year including all ongoing programmes.
Project start: 2007
Organisation name: Ankara University
Internet adress: www.cocukuniversitesi.ankara.edu.tr
United Kingdom	

124 Somerset Children’s University

The underlying principle of the Children’s
University™ is to ensure that children, between the ages of 7–14 years, can choose
to take part in ‘quality’ out of school hours
learning. Providers of out of school hours learning can undergo Children’s
University™ ‘validation’ which guarantees the quality of the activities they
make available. Providers may be located in schools or elsewhere within the
community. The local Children’s University™ then acts as a broker, validating
activities which build up towards certificates at Bronze, Silver and Gold levels.
Activities may be programmes of learning based in schools or events hosted
in the community. When the children have gained sufficient activities to
reach a certificate level they are invited, with family members, to take part in
a graduation ceremony organised by their local Children’s University™.

Bridgwater, Somerset

Sedgemoor Learning Alliance, Bridgwater, Somerset
www.childrensuniversity.co.uk/CUSomerset/

125 The Summer Academy@Strathclyde

Glasgow

University of Strathclyde
www.strath.ac.uk/summeracademy/

126 Professor Fluffy’s University

Liverpool

The aim of the Educational Opportunities Team is to encourage and support young people who traditionally
would have not considered going to university. We work
with over 12,000 young people a year, targeting those
from communities and schools where progression to higher education is
least likely. Our belief is that the opportunity for learning should be available
to all, and at all times in their lives.
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Manchester

Project start: 2007
Organisation name: National Children’s University (UK)
Internet address: www.childrensuniversity.co.uk

The Mentoring Partnership
Programme

Why a Mentoring Partnerships Programme in the
European Children’s Universities Network?
A common definition of mentoring is that an experienced person (the mentor) gives knowledge and counsel to a person
who seeks advice (the mentee). For an academic environment
this is in some way a rather one-dimensional point of view.
Both parts of the mentoring partnerships do profit from their
relationship in reciprocity. Thus in terms of the EUCU.NET
Mentoring Partnership Programme mentoring were taken as
tool to transfer knowledge, add valuable dimensions of informal guidance, role modelling and especially encouragement
for established and new projects.
Within the framework of the FP7 funding EUCU.NET established a broad range of Mentoring Partnerships, which represented made-to-measure cooperation projects.

Although in the EUCU.NET Mentoring Partnership programme
the role of mentee and mentor was hardly ever clearly divided
in the majority of cases, one could try to outline assumed benefits for the participants:

Advantages for Mentees (new projects)
a.
b.
c.
d.
e.

Impulses to start Children’s University projects
Integration in existing networks
Judgement of own abilities
Ideas for future development of a project
Basic funding of a “mini project”

Advantages for Mentors (running projects)
a.
b.
c.
d.
e.

Insights into other approaches
Ideas for the development of own projects
Optimising for efficiency
Reflection and evaluation of own projects
Network with mentors and mentees

The programme contributed to a sustained spreading of excellence and to the strengthening of the idea of Children’s The EUCU.NET consortium provided not only operative supUniversities by means of cooperation and networking all over port during the partnerships but also meeting opportunities
Europe, as the basic prerequisite for a partnership was that the for potential participants at the international conferences in
mentoring partners come from different countries in order to Tübingen and Bratislava/Vienna and at an especially dedicated
area at the internet portal (http://eucu.net/cu/mentoring).
enable us to reinforce a widespread network.
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Terms for Building a Mentoring Partnership
(Quality Criteria)
The initial idea of the Mentoring Partnerships was not only the
networking idea and to strengthen the communication of
various organisations but also the appropriation of initiation
funding for future Children’s University projects. To start up
long-term initiatives with sustainable effects EUCU.NET provided the partners in the Mentoring Partnership programme
with funds for travel and accommodation expenses. Maximum funding level has been 3.800 € per partnership.
The main part of activities have been study visits, developing a
Children’s University concept with one of the partners and inviting guest observers for an external point of view.
As kind of quality criteria and to decide upon the various applications to the programme the EUCU.NET consortium formulated basic terms for the participation:
a. All participants had to have an organisational background
b. Partners had to come from different countries with
different native language
c. Partners have been obliged to develop and outline a mini
project for the application
d. Awarding of funds was approved by the Management
Board of EUCU.NET
e. All participants had to sign a memorandum of understanding with EUCU.NET
f. All participants had to adhere to the reporting and
accounting conditions

Responsibilities of Mentors and Mentees
a. Planning and performance of a mini project
b. Feedback on mentoring progress and design to the
programme coordinator
c. Show willingness to report about the work in progress on
the community forum on a regular basis
d. Reporting on the Twin City Conference in December 2009.
e. Encourage to find other mentees and mentors to build up
the network

Responsibilities of EUCU.NET
a. Coordinating the reporting process of the Mentoring
Partnership projects
b. Application and allocation procedure
c. Operative support and contact person for the partnerships
d. Contact facilities on the EUCU.NET community forum
e. Summary of the results of the Mentoring Partnerships to
all participants
f. Compile information for the Management Board and the
Scientific Board
g. Compile a general reporting document (project deliverable)

43 Partners in Europe and Beyond
After the final approval of the EUCU.NET Management Board
14 regular Mentoring Partnerships including organisations
from 14 different countries have been established. Taking the
additional interest into account and including as many aspects over Europe and beyond two special networking days
for extended partnerships in Liverpool (Foto) and in Brussels
(Foto) have been organised. Those events involved more partners from additional six countries. All in all 43 partners have
been participating at the Mentoring Programme (cf. list below), most of them with university background but also nonprofit organisations and limited companies.
Cyril Dworsky
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Participating Organisations within the Mentoring Partnerships Programme
Country

Organisation

City

Organisation Type

Austria

University of Graz

Graz

University

Austria

University of Innsbruck

Innsbruck

University

Austria

Vienna University Children’s Office

Vienna

NPO

Czech Republic

Palacký University

Olomouc

University

Colombia

EAFIT University

Medellin

University

France

University of Strasbourg

Strasbourg

University

Germany

University of Cologne

Cologne

University

Germany

University of Tübingen

Tübingen

University

Italy

Fun Science s.n.c.

Renazzo

Limited Company

Lithuania

Technical University of Kaunas

Kaunas

University

Lithuania

Vilnius University

Vilnius

University

Luxembourg

University of Luxembourg

Luxembourg

University

Poland

Technical University of Łodz

Łodz

University

Poland

Fundacja Małopolski

Trzebinia

NPO

Poland

Oxford Centre

Bielsko-Biała

Limited Company

Portugal

University of Aveiro

Aveiro

University

Portugal

University of Porto

Porto

University

Slovakia

Max Reinhardt Foundation

Bratislava

NPO

Slovakia

University of Prešov

Prešov

University

Slovakia

University of Žilina

Žilina

University

Romania

Health Messenger Association

Bucharest

NPO

Spain

Associació Catalana d’Universitats Públiques Barcelona

NPO

Spain

San Jorge University

Zaragoza

University

Switzerland

University of Basel

Basel

University

Extended Partnerships
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Bangladesh

Dhaka University/Academy of Science

Finland

North-Karelian University of Applied Sciences Joensuu

Dhaka

University

University

France

Paris-Montagne

Paris

NPO

Germany

Jugend und Wissenschaft e.V.

Munich

NPO

Germany

University of Ulm

Ulm

University

Germany

Unsere Neue Couch

Constance

Limited Company

Greece

University of Athens

Athens

University

Ireland

Queens University

Belfast

University

Netherlands

University of Maastricht

Maastricht

University

Poland

Fundacja na rzecz Collegium Polonicum

Slubice

NPO

Russia

Economics and Mathematics School

Moscow

NPO

United Kingdom University of Birmingham

Birmingham

University

United Kingdom Canterbury Christ Church University

Kent

University

United Kingdom University of Liverpool

Liverpool

University

United Kingdom University of Manchester

Manchester

University

United Kingdom Oxford University/Museum of Oxford

Oxford

University

United Kingdom University of Southampton

Southampton University

United Kingdom University of Strathclyde

Glasgow

University

Lessons Learned
As intended the innermost circle of the EUCU.NET consortium
has been significantly extended by the organisations participating in Mentoring Partnerships programme. They set up a
comprehensive circle of partners in 21 countries, not only
including European countries but also countries from
South America and Asia,
who forms now an important part of the information
and communication process within the consortium
and beyond. The results and
insights of the partnerships
Key Issues
contributed to the network
knowledge base at a very
The connecting element of
high quality level. From the
the various partnerships and
early beginning of the promeetings is surely the deep
gramme it was clear that the
interest into the approach of others who share basically a simi- participants act as key persons in the development of the idea
lar approach of working with children and youths in respect of Children’s Universities and this was clearly demonstrated
of higher education. Thus the most important aspect of the by taking up the role of opinion leaders and by playing active
Mentoring Partnership Programme was the chance to under- parts in conferences and meetings.
stand other projects at first hand by getting the possibility of
connecting people by means of study visits. These experiences It is not possible to list the manifold results of the Mentoring
are documented at the EUCU.NET web portal giving other Partnerships Programme at this limited space but under the
network members the possibility to identify some of the spe- aspect of the European and worldwide dimension some imcial conditions and approaches of the partners. Furthermore portant aspects of future development can be seen from the
various key issues within the projects have been identified. The angle of the programme: There is a crucial need for discussion
two most important subjects cover a whole array of questions and evolution of the concepts of Children’s University projects.
concerning the management and didactical aspects of a Chil- This includes not only the organisational structure but should
dren’s University. One must say that the Mentoring Partnership include the children in particular. The first phase of consolidaProgramme has proved as kind of a process development tool tion of Children’s Universities has to be accepted as finalised.
within EUCU.NET. Up to now there are no simple recipes for The basic concept has proven good. Children’s Universities
the running of a Children’s University and there will never be a have now entered the phase of fine-tuning and adding other
single best practice model because of the diverse conditions of aspects and EUCU.NET shaped the charter for Children’s Uniorganisational backgrounds or the different countries and cit- versities (cf. reference) to focus on those basic but important
ies. Nonetheless EUCU.NET tried to outline some basic prereq- perspectives. The term university contains the concept of enuisites to support a successful initiation phase of a Children’s tirety – not only in the sense of science but also as integrity of
University project (cf. reference). On the other side the mentor- the academic society. This means diversity not only in respect
ing underpinned the lack of a sorely needed theoretical dis- of various fields of research but also of the people behind it.
cussion. This was also stated as result of one of the projects
research topics about the written sources regarding Children’s
Universities projects (cf. reference). To take this deficit into account a EUCU.NET Internet forum (www.EUCU.NET/forum) is
founded where members can discuss and explore. The Mentoring Partnerships reports outline the basic framework for this
forum and secure that already at the start a broad range of subjects is covered.
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The Internet Community
The active online community on EUCU.NET is what puts the The perfect showcase for a Children's University
"NET" into EUCU.NET.
By facilitating interaction and the exchange of experience, the Each member of the EUCU.NET online community has the poscommunity on the web enables EUCU.NET members not only sibility to create a full showcase of their own Children's Unito describe their own Children's Universities projects, but versity by uploading videos, images or any other documents
morethan that: EUCU.NET members worldwide are able to related to their projects, giving vivid examples of working Chilparticipate in online discussions, uploadrelevant media and dren's University models. This enriches the collection of Chilspread their knowledge to the benet of the whole community. dren's Universities related documentation and leads to an evSeveral keyfeatures are available exclusively to EUCU.NET com- er-growing pool of Children's Universities related knowledge.
munity members.

Spreading the Word
Children's Universities? Where? When? Who? How?
The Blogging system which is used as an online documentaThe comprehensive database of Children's Universities Projects tion system for ongoing activities, new developments and redisplays all currently registered projects directly on the EUCU. lated news enhances communication and interaction with
NET website. This gives all Children's Universities projects an other EUCU.NET members. RSS feeds facilitate obtaining or
opportunity to represent themselves to an international audi- distributing the latest EUCU.NET developments through dience of peers. EUCU.NET members are able to keep all infor- verse channels. EUCU.NET members are able to comment
mation to their projects up-to-date. EUCU.NET members are each blogpost.
able to decide on a very ne-grained scale which information
about their project shall be visible to the general public and The Bulletin board enables direct interaction and the exwhich information should be shared only throughout the reg- change of experience with other community members.
istered EUCU.NET members community.
Staying tuned and letting the others know through the
Newsletter system permits EUCU.NET administrators to send
regular updates to all members and subscribed parties.
About UNCMS
UNCMS is a web portal managmenet system which has been built
especially for the EUCU.NET project. Based on open source
components, this new platform enables the deployment of highly
scalable internet portals, facilitating all tasks common in modern
web applications, such as registration systems, blogging engines,
newsletter systems or the con-version of any video or audio
content to user-compatible web formats. Workow system sallow
best portal frontend consistency and an easy-to-use, web-based
administration backend avoids the necessity of editors or
administrators to install additional software. UNCMS is easily
adaptable to the special needs each new web project is experiencing. Comprehensive and full-edged interfaces make it easy to
connect UNCMS to already available systems.

The Tagging module enables users to add keywords to their
resources, thus enhancing the visibility and relevance of their
data.
The Conference Registration System simplies the task of
managing addresses of conference participants.

The Right Time for Everyting
The EUCU.NET event calendar allows EUCU.NET members to
share information about events, venues and dates into the
EUCU.NET event calendar, thus spreading the word about
their activities throughout the EUCU.NET community.
Alexander Onea
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The EUCU.NET Declaration
Against Poverty and Social Exclusion

EUCU.NET is not only a network for exchange of professional
experiences but also a group of people who share and develop common visions on educational progress. It is part of the
mission of EUCU.NET to contribute to the advancement of
higher education concepts by collaboratively working on
strategies and perspectives and issuing joint declarations to
questions of substance.
The first EUCU.NET Declaration underpins the role which education and the Children’s University approach can have in the
regard of the European Year of Combating Poverty and Social
Exclusion 2010. The declaration was compiled at a networking
meeting in February 2010 at Brussels by EUCU.NET members
from 14 different countries. The declaration shall serve as an
act of self-commitment and as guiding policy for ongoing
Children’s Universities activities in 2010 – and as a signal for
the potential of Children’s Universities in this regard.
The EUCU.NET Declaration on Combating Poverty and Social
Exclusion was officially handed over to EU Commissioner
Maroš Šefčovič, most recently responsible for Education, Training, Culture and Youth. He announced to promote this idea
among the members of the EU Commission.
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on
The EUCU.NET Declarati
and
on Combating Poverty
Social Exclusion
Our society needs the talents, abilities and skills of children from poor
and socially excluded backgrounds. Their presence in our universities
and democracies as adults, adds diversity and wealth to our society, and
in doing so, destroy stereotypes.
Children’s Universities uniquely give young people the knowledge to
make informed choices enabling them to combat their self-censorship
and to take up their basic right to educational opportunities.
The vision of EUCU.NET is to share ideas and information between practitioners and other stakeholders. Promoting the availability of university
to young people from all backgrounds, through engagement with
children as decision makers in their own future. Lobbying and motivating universities to engage with young people from the earliest age, and
to learn from them for the benefit of all society.
To this end:
Children’s Universities need to involve young people from all backgrounds in an actively inclusive manner.
Children’s Universities need to focus on breaking down barriers in order
to also reach underrepresented groups.
Children’s Universities need to encourage curiosity, emotional and intellectual discovery, self-development, critical thinking, mutual learning,
tolerance and diversity.
With these keynotes Children’s Universities aim to contribute to
combating poverty and social exclusion.
adopted by EUCU.NET and its valuable Network Partners
Brussels, Feb 24th, 2010

EUCU.NET as a
Membership Organisation

From March 2008 to February 2010, a growing community of
“Science in Society” key players from all over Europe and abroad
started to build up a vivid network: the European Children’s
Universities Network (EUCU.NET), supported by the European
Commission.
Over the two years project period, the key players increasingly
desire to establish a long lasting network, which stays alive
after the EU project’s period as a membership organisation.
EUCU.NET Members are organisations or individuals from all
over the world dealing with science communication or the
promotion of science, technology, humanities and arts for
young people and bridging the gap between Universities on
the one side and children and young people on the other.
Members can either be institutions (like universities, research
organisations, non profit organisations, companies, science
centres, museums, science festivals, civil society organisations,
local authorities, governmental organisations, funding institutions, schools) or individuals (like educators, press officers, science communication experts, widening participation officers,
researchers, students, parents, …).

Main Aims and goals of eucu.net – membership
organisation:
1. promoting the idea of children's universities and fostering
the establishment of children's universities on a European
and a global level
2. a platform for developing new projects and realising new
ideas with partners from all over the world
3. preparing a framework for international and comparative
research on the topic

Benefits for members:
❉❉ exchange of experiences and promotion of the idea of
children's universities on a global level
❉❉ promotion of local projects on an international level
❉❉ finding partners of collaboration on a European/global
level
❉❉ profit from the advancement of information and knowledge
❉❉ participation in conferences (for reduces rates) and
networking meetings (exclusive for members)
❉❉ use the eucu.net – membership Logo as an international
quality label on your website
❉❉ staying informed about actual developments (e-news,
folders website, publications, …)
❉❉ using the possibilities of networking (forum, blogs,
conferences, meetings)
Information about becoming a member and about the background organisation (presidency, general secretariat, general
assembly …) you will find at: www.EUCU.NET
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